Teaching suggestions – general and disability specific

From Brevard School District, FL

General Considerations:

1. Most children with permanent disabilities will have already developed necessary modifications to permit their participation in certain activities. Allow these children to proceed at their own rate of involvement. If they experience difficulty or cannot make the necessary adjustments, step in and assist.

2. Adaptations must be made to suit the child's abilities rather than his disabilities.

3. Modification of game rules should not be discouraged and should be regulated to meet the needs of the group.

4. Try not to change a game to such a degree that the children lose sight of what they started to play.

5. When working with a new student, begin slowly and gradually introduce him to new activities. Keep in mind the child may have some fear of new experiences, may become embarrassed or display a lack of initiative.

Methods of Modifying Games and Activities:

1. Reduce the size of the playing area:

a. Change the boundary lines

b. Increase the number of players

c. Decrease the height of the net or goal

d. Use equipment that will reduce the range of play

e. Net-type games may be played through a hoop

2. Use lighter equipment:

a. Plastic bats, “whiffle”' type balls

b. Large plastic beach balls; bladder balls

c. Yarn balls, styrofoam balls

3. Slow down moving objects:

a. Change the throwing style to underhand

b. Throw the ball with one bounce

c. Roll the ball

d. Stationary ball: place it on home plate or place it on a batting tee

e. Increase the size of the ball

f. Decrease the weight of the ball

g. Decrease the air pressure within the ball

4. Modify the rules:

a. Sit down or lie down rather than stand

b. Walk rather than run

c. Kick rather than strike

d. Throw or strike rather than kick

e. Permit additional trials; strikes, throws. jumps

f. Allow for substitution

g. Reduce the time periods of the game

h. Reduce the number of points required to win a contest

5. Provide additional rest periods:

a. Discuss rule infractions

b. Discuss strategy and team play

c. Rotate players in and out of game or into active and inactive positions

d. Reduce the time periods of the game

e. Provide quiet type games that may keep the student busy during rest periods; 
TEACHING SUGGESTIONS FOR ADAPTING PHYSICAL

EDUCATION PROGRAMS FOR SPECIFIC DISABILITIES

I. Orthopedic- Neuromuscular Impaired

1. Obtain medical approval of the students planned program and proceed accordingly with updates of new information after the student is absent because of an illness or surgery.

2. Provide hazard-free space for activity.

3. Watch for fatigue and overheating and provide frequent periods of rest for those with limited endurance.

4. Know joint limitations, especially with regard to dislocations and strain.

5. Give students time to move and adjust to your lifting and supporting movements.

6. If medically approved, remove student from wheelchair to move onto the floor or a mat.

7. Support the key joints when lifting or changing a person with extremely low muscular strength.

8. Teach "fall safety" and getting up again to increase independence.

9. Substitute sitting or lying positions for standing positions if support or fatigue is a factor.

10. Adapt equipment and activities to the students' needs.

11. Focus on activities that will enhance the development of a positive self concept, self confidence through movement competence.

12. Avoid activities requiring sudden movement changes in tempos and directions in order to allow more control and success.

13. Teach relaxation techniques.

14. Teach better movement management with respect to effective use of crutches, walkers, braces, wheelchairs, etc.

15. Teach proper body alignment.

16. Fitness needs will be of a functional nature with upper body strength, and endurance, and cardiovascular endurance being the major area for crutches, wheelchair, and walker users.

17. Teach appropriate leisure skills.

18. Avoid sudden body temperature changes, i.e., cold water during aquatics.

II. Learning Disabled

1. Control the environment and eliminate as much unnecessary stimuli as possible.

2. Use short, simple directions with demonstrations and have them repeat the directions.

3. Avoid using abstract terms.

4. Speak slowly and distinctly.

5. Establish start, stop, and other attention gaining signals.

6. Establish eye contact and have the student’s attention when giving instructions.

7. Promote independence and self-confidence.

8. Keep students actively involved rather than waiting and listening.

9. Keep the environment free from outside noise and distractions, eliminating as much unnecessary auditory and visual stimuli as possible.

10. Avoid frustration by progressing slowly in very small increments of task difficulty.

11. Use a task analysis approach to skill development.

12. Establish expected behaviors and follow through on the expectations.

13. Be consistent in behavioral management and communication with students.
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14. Use multi-sensory cues with auditory, tactile, visual, and kinesthetic techniques to teach activities.

15. Work on developing general skills presented in a variety of situations, to help students utilize transference of information.

III. Emotionally Handicapped

1. Watch moods and side effects to medication and provide feedback to parents or physicians.

2. Avoid competition or arrange for appropriate level and fair competition.

3. Use praise appropriately.

4. When full participation is expected, do not settle for partial compliance.

5. Avoid sudden changes in routines or program. Give students ample time to adjust.

6. Avoid unsupervised periods of time.

7. Minimize the waiting time for activity to begin.

8. Provide Plan arrival and departure procedures and follow them carefully and consistently.

9. Set guidelines for rules in such a way as to allow for adequate social adjustment.

10. Provide diversity in activities with highly related carry over skills.

11. Provide for successful experiences in the activities or games.

12. Help students understand limits and all expectations.

13. Control all variables possible and remove distracting stimuli or objects.

14. Provide activities that help teach:

a. accepting responsibility and acting cooperatively with self and others.

b. accepting from others and expressing their own feelings and ideas.

c. connection or relating to academic learning.

d. self-awareness by providing feedback of performance.

e. relaxation techniques.

15. It may be necessary to separate some students if inappropriate interaction results in conflicts that will disrupt the entire group

16. Use the emotionally handicapped student as a helper.

17. Use the following intervention techniques to control behavior:

-planned ignoring

-interest boosting

-reduction of tension through humor

-planned success

-positive and negative reinforcement

-restructuring the program

IV. Attention Deficit Hyperactivity Disorder (ADHD)

1. Help minimize distractions by reducing unnecessary stimuli. (noises, other classes’ activities...)

2. Allow the student to sit front and center, in close proximity to the teacher, while giving instructions and/or demonstrations.

3. Focus on what the student can do.

4. Draw the student’s attention prior to giving directions. (e.g., “Listen carefully, I am now going to demonstrate...”)

5. Reward the student frequently with praise.

6. Use as much positive reinforcement as possible. (a smile, eye contact, an affirmative gesture, a positive word or two...)

7. Use specific praise to reward desired behavior. (e.g., “I like the way you waited.” “I like the way you shared...”)

8. Reduce unnecessary equipment and clutter in the activity area.

9. Establish simple, clear, rules and expectations.

10. Post rules and consequences in a visible area, and review these frequently.

11. Be very consistent in enforcing rules and consequences.

12. When speaking to a student, call them by name.

13. Use frequent eye contact.

14. Use proximity control. (e.g., stand close to the student)

15. Provide as much individual attention as possible.

16. In an effort to make the student feel important, assign “helper jobs”.

REMEMBER:

Children with ADHD tend to lack organizational skills and time concepts.

There is a tendency, by the student, to look at the whole of a task or assignment. Because students lack the ability to break it down into parts, keep the task simple to avoid frustration.  Impulsiveness is a major problem. The student may speak, answer, or act without thinking or planning ahead. If the student does not gain attention through positive reinforcement of appropriate behavior, he/she will usually attempt to gain attention through any other attention-seeking behavior. Students with ADHD have a physical disability, not merely a behavioral problem.

V. Speech Impaired

1. Students with speech impairments should have no problems participating in regular physical education activities.

2. Find ways to socialize students in accordance to their verbal capacity or in nonverbal expression activities.

3. Use common and familiar vocabulary when giving instructions.

4. Although most students will be able to follow directions, some will need instructions or directions in simple progressive sequences.

5. Learn what the student needs in speech development, reinforce this in physical education activities and encourage them to use newly acquired skills.

VI. Deaf/Auditory Impaired

1. Don't single out or overprotect these students, rather normalize your approach and socialize them into the mainstream.

2. Position students where they can see the activity leader and make eye contact with each student.

3. Help them to develop skills of being aware of moment by moment activity from peers, as well as from the activity leader, and encourage them to follow the example of their classmates.

4. Diagrams, stick figures, print on task cards, augmentative communication devices, interpreter, and demonstration are helpful tools for instruction.

5. Know the type of communication being taught to them and utilize that system during physical education activities (hand signals and/or verbal commands).

6. Remove hearing aid in activities with high probability of contact.

7. The motor area of balance may be a deficit in the deaf/auditory impaired students.

VII. Blind (20/200) Visually Impaired (partially sighted and totally blind)

1. Know the nature of the visual problem in order to know which activities should be avoided, providing as many regular activities as possible with suitable modifications.

2. Change the distance usually required to recognize objects.

3. Have players participate in pairs.

4. Decrease the playing area by using familiar and predictable boundaries.

5. Modify games and activities by:

a. providing maximum lighting

b. using brightly colored objects

c. enlarging the target object

d. reducing the speed of activities (e.g. walking instead of running)

e. lowering nets

f. allowing ball to bounce before catching

g. stationary balls on tees

h. using softer balls

6. Keep things arranged in a familiar fashion so that students will not trip over them.

7. Use auditory signals or locator for directions, targets, boundaries, etc.

8. Verbally signal the student prior to receiving an object.

9. Develop awareness of dangerous aspects of the activity.

10. Protect eyeglasses using eyeglass guards during games and activities, or remove eyeglasses for vigorous contact play.

11. Obtain constant feedback from students pertaining to their involvement and success.

12. Provide activities to improve spatial awareness, directionality, laterality, postural maintenance, and locating of sounds or objects.

13. Verbally provide students with details of a game's or activity's progress.

14. Use tactile instruction by using the teacher or another student as a model, or by moving the student through the activity.

15. Use tactile instructions.

16. Use blind student as demonstrator as this helps him/her to feel the movement wanted.

17. Assure that playing surface is flat, and free of obstacles.

18. Develop their trust and confidence in you through your instruction and teaching behavior consistencies.

19. Emphasize their strengths, help them develop movement competence.

20. Adjust teaching pace and allow for responses at a slower rate.

VIII. Dual Sensory Impaired

1. Similar suggestions for the auditory and visually impaired sections may also apply.

2. Find a way to praise and communicate what you want them to do through tactile and auditory instructions.

3. Communicate with hearing and vision specialists to reinforce each other.

4. Be positive, consistent, and don't underestimate abilities.

IX. Mentally Handicapped

1. Think in terms of developmental age not chronological age for motor skills, but consider social age for the peer group.

2. Work for over learning through summary, repetition, and review.

3. Emphasize safety.

4. Be firm and insist on participation.

5. Use the KISS system (Keep it Simple and Specific).

6. Use simple and sequential instruction.

7. Provide much opportunity to practice newly acquired skills.

8. Use verbal and tactile praise.

9. Provide activities that can help students to make decisions.

10. Provide activities that will help students to cooperate and to increase emotional adaptability.

11. Be positive and enthusiastic.

12. Help students to stay on task.
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Trainable Mentally Handicapped (moderate)

1. Verbal directions should be short, simple, singular, and repeated.

2. Instructions should be slow, deliberate, progressive, and concrete.

3. Progress is slow and little transfer of skill takes place, so be patient.

4. Students should be in close proximity to the instructor, especially in an inclusive class.

5. Skill practice period should be short but frequent, over a longer time period, teaching one skill at a time.

6. Repetition and review of skills are needed more often.

7. Be consistent in behavior and communication.

8. Don't underestimate the student's capability.

9. Prerequisites of developing time-on-task skills might precede motor development tasks in the younger students.

10. Provide color codes in sports and game situations to designate teams, goals, etc.

11. Modify team games and sports to minimize abstract and rapid thinking.

12. Choose games or sports that have singular or simple roles.

13. Have consistent limits and routines.

Profoundly Mentally Handicapped (severe)

1. Have a complete understanding of the student's medical records determining any limitations to activities.

2. Sensory stimulation and basic postural control is a good starting point.

3. Purposeful instruction is needed.

4. Keep instructions brief and repetitive.

5. Be positive and verbalize during the activity by stressing nouns and verbs.

6. Use activities with an action-result (cause-effect) sequence (pull string, ring bell, and make water splash).

7. Begin activities with what the individual can do and can follow.

8. Use rolling, swinging, and bouncing activities.

9. Be prepared for very little response to the activities.

10. It may be necessary to set up more than one activity for one class due to differences in students and attention span.

11. Hand-over-hand is essential for understanding and movement progress.

12. Work with physical and occupational therapists in designing the physical education program for the individual student.

13. Emphasize teaching through demonstration and guide the student through movements when necessary.

14. Alternate short periods of work, play, and rest, as attention spans are short and fitness levels low; schedule shorter class time more frequently.

15. Give rewards freely and immediately not only for good performance, but also for any attempt to perform (favorite toy or favorite activity).

16. Provide non-ambulatory students with the benefit of new surroundings.

17. Use any modifications and adaptations from “Teaching Strategies for the Educable and Trainable Mentally Handicapped” list which may be appropriate.

18. Provide a high level of sensory integration in activities and games 
