1.  BACKGROUND
Value

· 83% believed the standards are “valuable.”
· “I think they’re valuable, particularly in phys ed; [they prevent] us from throwing out the ball.”  

Purpose of the standards

· “I think they provide uniform and consistent instruction across the state.”  

· Guide lesson, unit, and curriculum planning

· “[The standards form] the basis of what should be taught in an ideal program. . . . I’d hate to think what it would’ve been like without the standards, without some objective, ‘This is what we’re aiming for’”
· Created a basis for assessment

· Exposed teachers or schools that are not adequately meeting the standards

Likes 

· Focused teachers and students on important aspects of PE

· Connected teachers across schools, districts, and the state

· Inclusive 

· Educated parents, teachers, and administration about PE

Dislikes

· Overemphasized cognitive information, not enough on physical activity and motor skills
· Vagueness

· “I dislike the vagueness. . . . I think I can truly get any equipment out of the room over there and say I’m meeting a standard . . . there’s a lot of room under each standard.”  

· Distribution of the standards every three years (grades 3, 6, 9, and 12).
2. STANDARDS COMPETENCE 

Knowledge of the standards

· Teachers knew the major standard  (10.4 - physical activity, 10.5 concepts, principles, and strategies of movement) and/or headings but not the specific standard statements

· Either reference the standards document or concentrated on only 10.4 & 10.5

Educating oneself

· College training, personal initiative, administration*, and professional development

3.  PLANNING & CURRICULUM DEVELOPMENT

Coordination

· 0 of 9 districts had a supervisor of PE
· Coordinative structure:
· No coordination (4 of 16)

· Rink (2002) - “For some professionals, this lack of accountability has meant the freedom to create wonderful programs.  For too many, a lack of accountability has resulted in poor programs” 

· HS or MS chairperson functioned as district supervisor

· Some of the supervisors functioned well while others were ineffectual and powerless
· “[The department chairperson] does a lot of work but has no real authority.  For example, if a person skips a department meeting, there’s no oversight in that way.”  

· Administrators not trained in PE

· “I’d better learn how to do it [incorporate the standards] if it’s mandatory.”

Curricular organization 

· Of the 16 teachers interviewed, 7 used the curriculum mapping approach organized around activities, six used the design down approach organized around the standards, and three had no curricular approach.

Coverage of standards 
· Lesson planning – two major approaches:
· Start with the standards

· Start with the activity

· “I feel as though any lesson I create or find is automatically according to some standard.” 
· 13 of 16 teachers listed standards on lesson plans

· Collected documents: used same standards on every lesson for a unit

· 1 of 16 linked objectives to standards

· 0 of 16 teachers balanced coverage of the standards

· “Boy, that’s a real gray area [balancing coverage of the standards]. . . . That’s probably one area where I need to get more specific with the standards and zero in on . . . A through F because we are kind of hitting the broad standard [10.4, 10.5] and not necessarily zeroing in on the letters or the bullets.” 
· What constitutes covering the standards?

· Standards, standard statements, bullets (how many)?
4.  STANDARDS IMPLEMENTATION

Instruction 

· During the course of observing 31 lessons, the word “standards” was said twice.  Generally, this can be accounted for in 3 reasons:
· Standards are for planning, not instruction
· Including standards on lessons to satisfy administration 
· Standards were addressed by virtue of activities.  
· For example, teacher #7a emphasized moving to an open area as part of game strategy (Standard 10.5.6F) and incorporated a pre and post heart rate analysis (Standard 10.4.6C).  However, no additional standards were directly addressed during a lesson in which, essentially, students ran the track for a warm-up, picked teams, and played a game.  

· Another teacher taught offensive and defensive strategies via a 4th grade game on capture the flag(s).  

· Not effective or distracting 
Assessment and achievement

· Teachers stated students were meeting the standards

· When asked how verified this fact, most began referencing how they graded students.  

· 1 of 3 grading approaches:

· No linkage: typically graded by participation and effort (7 of 16)

· “I use the standards solely to fill out lesson plans.”  

· Rubrics were used to assess various objectives such as skill, behavior, safety, and teamwork (7 of 16)  

· “I use the standards to plan lessons.  My assessments come from my lessons, so in turn my assessments are somewhat standards based.”

· Standards based assessment (2 of 16)

· Complete cycle: Plan, teach, assess

5.  ORGANIZATIONAL PROMOTION AND CONSTRAINT
Time in PE

· Cited most frequently by elementary teachers

· As a result, addressed fewer standards, addressed them in less depth, or a combination of the two.  

· Demonstrates there is not enough instructional time to fulfill the standards.  

Comfort level
· Biomechanical principles

Administration
· Emphasis on PSSA exams

· Double-edged sword

Marginalization of PE

Accountability
· Frustrated that no one was checking or that other teachers were not utilizing the standards effectively (if they aren’t, why should I)

· “[My co teacher] doesn’t use the standards and it’s no big deal. . . . No one holds anyone accountable for the standards and no one has the pull to make anyone else change.”
Meaning for Practitioners

Questions:

1. How can teacher knowledge of the standards be improved?
a. Online professional development

b. Inclusion in master’s program
2. How can teacher implementation of the standards in the planning and instructional phases be improved?  Include possible solutions to balancing coverage of the standards.   
a. Planning: incorporate standards into curriculum (if not already done so), include standards linked objectives for EACH section of a lesson plan

b. Teaching: cite the standards more in class, include in initiation why standards are important

3. How can teachers be motivated to improve standards utilization (extrinsically and intrinsically)? 
a. Accountability through supervisor of PE for a district or within a school; someone with actual authority.
b. Training for administrators in what to look at in terms of quality PE
4. What steps could be taken to verifiably measure student achievement of the standards?   
a. Assessment: link the assessments to the standards, not just the ones which are convenient

b. State-wide examination for PE
5. How can higher education faculty improve training to facilitate better standards utilization both as teacher candidates and practicing teachers? 
a. Educate about the standards

b. Use state instead of NASPE standards

c. Use the standards when planning a curriculum, unit, and lesson

d. Model usage by creating standards for the PE department

e. Training for PE pedagogy faculty
6. How can more information about the standards be provided to practitioners?
a. Professional development with PE staff, conferences, state education website, required ACT 48 trainings, portfolio submission (BEST)
7. How can the standards themselves be improved to incorporate teacher feedback? 

8. What role can the state play in improving implementation of the standards?
a. Either require school districts to submit their own standards or make the standards more detailed

b. Provide money for PE supervisory positions in the schools

c. Accredit PE programs the way NCATE accredits higher ed programs

d. Create an exemplary PE program (like CT)

e. Standards-related PE exam for high school and perhaps lower grade levels

