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Contextual Characteristics

School District Name

Hartford Public School System

Community Data

Hartford’s population in 2000 was 121,578 people which was a 13.0% decline over the ten year span of 1990 to 2000. There are 39 public schools as well as 9 nonpublic school. Only 95.4% of student-age children are enrolled in public school. 38.7% of adults do not have a high school diploma as of 2000. But there at 2,744 adults enrolled in adult education for the 2004-2005 school year. 382 adults received a diploma during the 2004-2005 school year. The Hartford school district is classified as being in DRG I. 

Conclusions

· District need: More than half of the students are eligible for free or reduced-price meals

· Student enrollment and race/ethnicity: Of a total enrollment of 22,000 students, over 94% are minority students (mostly Hispanic and Black ethnicity/race).

· District resources: 

· Professional staffing and training: Just under one-third of the district teachers are of minority ethnicity/race, and there are approximately 13 students per teacher. There are approximately 12.5 administrators supporting the staff of teachers. 

· Resource ratios: In Hartford there are slightly more students per computer than in the state; there are slightly less students per teacher, and there are fewer teachers per administrator than in the larger state.

· Student performance: Students in Hartford pass the physical fitness tests at a rate about 13% lower than the state.

· Student performance: The percentage of 6th graders meeting Connecticut Mastery Test reading scores is about half of the state percentage. This grade represents the smallest gap between district and state.

· Activities of graduates: The percentage of graduates pursuing higher education is higher than that of the state.

· District revenue/ expenditures: The Hartford district spends more than the state in all categories other than student support services.

School Name

Greater Hartford Classical Magnet School

Student enrollment and type of school

There are 586 students in grades 6-12. Students are accepted through a magnet lottery process.

Impact

These conclusions have a relationship to the physical education program curriculum. Five implications may be drawn. The first is an assumption that Hartford’s low academic testing scores drive the planning and objectives of the district as a whole. Therefore, we might assume that preparing students for academic testing is a priority for administrators and teachers. Furthermore, we might assume that the majority of resources and attention will be devoted to core academic subject areas (not specials like physical education).

Like with academic testing, the percentage of Hartford students meeting fitness testing falls below state percentages. However with fitness testing, both district and state success rates are low, less than half of populations meeting expectations. The implication of this is that there is likely less impetus for administrators to try to match state achievement levels in fitness testing.

A third implication is based on the relationship between resources and money spent on support services. Hartford outspends the state in general instructional staff, instructional supplies, administration, plant maintenance, etc, but they spend less on support services. The implications for lesser support services in a socioeconomically disadvantaged community are precarious. Individuals have higher need for support services in lower socioeconomic communities.

A data of note is that almost 40% of adults in Hartford do not have a high school diploma. Many of these adults are parents of Hartford school children. The impact on young students in this situation is varied and deep. There is a possible positive correlation between parental academic opportunity/success and child academic success. It is likely, too, that parents without high school diplomas in low socioeconomic areas are not able to model the exercise behaviors that lead to physical fitness.

A final implication is that Classical Magnet admits students through a magnet lottery system. This process may reflect a possible change in the data from the Hartford district. The variety of factors that lead students to a magnet school may affect the opportunities for instructional success. For example, the family choice to complete the application process may reflect a motivational ability of that family that does not exist for a family who does not choose to apply. In this scenario, the probability for student success may be higher for a child from such a family.

Contextual Characteristics

Hartford School System

Community Data
Hartford’s population in 2000 was 121,578 people which was a 13.0% decline over the ten year span of 1990 to 2000. There are 39 public schools as well as 9 nonpublic school. Only 95.4% of student-age children are enrolled in public school. 38.7% of adults do not have a high school diploma as of 2000. But there at 2,744 adults enrolled in adult education for the 2004-2005 school year. 382 adults received a diploma during the 2004-2005 school year. The Hartford school district is classified as being in DRG I. 

District Need:

· 68% of students were eligible for free or reduced-price meals in the 2005-06 school year which is down from greater than 95% for the 2002-03 school year
· 46.8% of K-12 students in 2005-06 school year came from a non-English home which is down from 56.4% in 2000-01 school year
· 80.5% of elementary and middle school students attended the same school as they did the previous year for the 2005-06 school year which was down from 82.4% in 2000-01
· Only 75.4% of students in Kindergarten attended preschool, nursery school or attended Headstart in 2005-2006 which increased from 2000-01 which was only 50.7%.
· Only 8.1% of juniors and seniors worked more than 16 hours per week in 2005-06 which is a significant decrease from 2000-01 when it was 33.3%
Student Enrollment:
· Grade range in Pre-K through 12th grade

· Total enrollment is 22,172

· The is a -1.6% in enrollment over 5 years

· Projected 2010 Enrollment

· Elementary- 10,799

· Middle School- 2,732

· High School- 4,602

· Pre-K, Other – 642

Race/Ethnicity
· American Indian – 59 – 0.3%

· Asian American – 183 – 0.8%

· Black – 9,074 – 40.9%

· Hispanic – 11,579 – 52.2%

· White – 1,277 – 5.8%

· Total Minority 2005-06 – 20,895 – 94.2%

· Total Minority 2000-01 – 21,262 – 94.3%

District Resources
· Staff Count

· 1704.1 Teachers

· 135.8 Administrators

· 0.0 Department Chairs

· 277.5 Other Professionals

· 31.3% Minority 2005-06

· 475.0 Non-Certified Instructional Personnel

· Average Class Size – District – DRG – State

· Grade K

· 2005-06 – 18.2% - 19.6% - 18.3%

· 2000-01 – 17.2% - N/A – 18.1%

· Grade 2

· 2005-06 – 19.0% - 21.0% - 19.7%

· 2000-01 – 18.7% - N/A – 19.5%

· Grade 5

· 2005-06 – 20.1% - 22.1% - 21.2%

· 2000-01 – 20.1% - N/A – 21.7%

· Grade 7

· 2005-06 – 20.8% - 22.6% - 21.1%

· 2000-01 – 23.8% - N/A – 21.9%

· High School

· 2005-06 – 21.0% - 21.2% - 20.3%

· 2000-01 – 19.8% - N/A – 20.0%

· Total Hours of Instruction Per Year – District – DRG – State

· Elementary

· 1,004 – 979 – 986

· Middle School

· 962 – 985 – 1,015

· High School

· 952 – 986 – 1,002

· Resource Ratios – District – DRG – State

· Students Per Academic Computer

· 3.6% - 3.4% - 3.4%

· Students Per Teacher

· 13.0% - 14.0% - 13.6%

· Teachers Per Administrator

· 12.5% - 13.6% - 13.8%

Student Performance (Physical Fitness)
· % Passing All 4 Tests

· District 22.4%

· State 35.6%

Student Performance (Connecticut Mastery Test) % Meeting State Goal:

· Grade 3

· Reading 14.7% District, 54.4% State

· Writing 27.1% District, 61.0% State

· Mathematics 20.4% District, 56.3% State

· Grade 4

· Reading 17.5% District, 57.8% State

· Writing 29.9% District, 62.8% State

· Mathematics 22.4% District 58.8% State

· Grade 5

· Reading 19.5% District, 60.9% State

· Writing 29.4% District, 65.0% State

· Mathematics 22% District, 60.7% State

· Grade 6

· Reading 30.9% District, 63.6% State

· Writing 29.9% District, 62.2% State

· Mathematics 24.9% District, 58.6% State

· Grade 7

· Reading 31.5% District, 66.7% State

· Writing 26.6% District, 60.0% State

· Mathematics 19.5% District, 57.0% State

· Grade 8

· Reading 31.5% District, 66.7% State

· Writing 29.1% District, 62.4% State

· Mathematics 19.3% District, 58.3% State

Activity of Graduates
· Class of 2005

· 651 Pursuing Higher Ed – 85% District – 82.3% State

· 64 Employed or in Military – 8.4% District – 13.9% State

· 2 Unemployed – 0.3% District – 0.9% State

Expenditures (District/State)
· Instructional Staff and Services $8,277 / $6,555

· Instructional Supplies and Equipment $436 / $260

· Improvement of Instruction and Educational Media Services $589 / $391

· Student Support Services $619 / $656

· Administration and Support Services $1,615 / $1,153

· Plant Operation & Maintenance $1,273 / $1,113

· Transportation $559 / $522
Mission Statement

Here at Classical Magnet School Physical Education is a key component of every day education. Our Physical Education program provides students with the skills, knowledge and disposition needed to live an active, healthy lifestyle. We foster an environment where children have opportunities to grow as individuals not only physically but socially as well. Classical Magnet School provides Physical Education in a supportive, non-threatening environment, where all children can participate.

Philosophy Statement

Classical Magnet School Physical Education is an environment in which all children are provided an opportunity to develop the knowledge, skills and dispositions needed to be successful in high school and eventually for a lifetime. Physical Education not only teaches fitness but also creates an environment in which responsibility, cooperation and teamwork are highly valued.

In the context of our school, these purposes are best accomplished by creating a safe and nurturing, but highly structured and disciplined environment within which students will feel free to take risks and explore their potential. It will also be vital to help the students see the connection between the Physical Education classroom and their lives outside of school. 

Much of the learning process occurs through experience. Physical Education provides students opportunities to learn experientially. The PE curriculum contains risk-taking and authentic assessment, both of which benefit the experiential learning process.  Just as in many classroom settings, there is a give-and-take interaction between students and teacher; the teacher models and guides, and the student practices and performs. The Physical Education environment is valuable in that it incorporates these teaching and learning concepts with a whole body, physical experience, which has been proven to stimulate learning, creativity and self-esteem.

Broad goals of our Physical Education program include teaching through each of the domains (the cognitive and affective as well as the psychomotor), teaching students that it is valuable to participate in movement experiences outside of school, teaching students that there are a variety of ways to be active, and teaching students how to assess their own participation and performance.

Instructional Model

Sport Education

Sample Activities

1. Dribbling to control the ball


-With students in partners, one student will be on the sideline and the other will be halfway to the other sideline. The student in the middle of the field must dribble the ball to the line where the partner is standing and stop it on the line. The partner should get in the way, but not try to steal the ball. Once the ball has been stopped on the line, the roles will be reversed and the person with the ball will now become the defender.

2. Dribbling to control the ball


-Have every student get a soccer ball and spread out in the general space. On the teachers command, the students will dribble the ball with any part of the foot they choose. The students must keep their heads up to avoid running into other people. When the whistle is blown a command will be yelled out, such as : Turn, Speed Up, Slow Down, or Stop. The idea is that the student will have sufficient control of the ball and be able to respond to the commands.

3. Maintaining possession (3 v 3-no goals)


While focusing on passing with the inside of the foot, create a three on three situation in limited space. In order to score a point in this activity, each team must pass the ball five times. The idea is to keep the ball away from the other team. If the other team happens to steal the ball or knock it out, it is their ball.

4. Passing and receiving (3 v 3)


This activity is really an extension of activity number three. In a three v three situation, the idea is to keep the ball away from the other team. Once again there are no goals and five passes is the only way to score a point; however, this time each person who recieves the ball will only have one touch to get rid of it. Students should begin to realize using the inside of the foot is the best and most accurate way to pass the ball.

5. One touch passing


Each student will have a partner standing across from them, approximately 15 yards away. The idea behind this activity is to improve student’s ability to perform quick, one touch passes in a controlled manner. Each student will pass to their partner, and the partner will return the ball with one controlled touch. As the students begin to feel more comfortable, have students move closer together. This will force them to take lighter touches, as well as control the ball after it has come to them.

6. Attacking the goal (overlap drill)


From about thirty yards away from the goal, create three lines. The first line touches the ball to the second line. After the first touch, the person in line runs down the sideline to wait for a pass. The second line passes it to the third and runs to the far post of the goal. The third line sends the ball down the sideline to the first person awaiting a pass, then runs to the near post of the goal. The first person then crosses the ball in to the other two players to try and score.

[image: image1.jpg]



Over-Lap Drill-Dotted lines represent paths the players take-solid lines are the path of the ball.

7. Shooting drills


During this activity, students will practice shooting on an actual soccer goal. Many players have the ability to pass, recieve, and dribble, but cannot finish by scoring a goal. One of the things you may want to think about is “Shoot on sight.” When you see a shot on goal, take it. Also, “know the target,” you are aiming for. You will be more successful if you know where you are trying to put the ball. Lastly, “Keep the shot low.” More often than not, shots go way over the goal or to the left or right of the goal. Lower shots are harder for the goal keeper to stop also. Have two lines of students, with cones set up at 10 yards, 15, yards, 20 yards, 25 yards, and 30 yards. Allow students to challenge themselves to a level they feel comfortable at.

8. Corner Kick drills


A corner kick in soccer is an opportunity for a possible goal. The idea is to drive the ball into the area in front of the net to one of your teammates so they may score. Give each student a chance to try a corner kick.  The offense should be trying to elude the defense, and the defense should be covering each man. This is a situation students will encounter in a real game, so they should understand what it is and how to deal with it.

9. Throw ins


Restarting play in soccer happens in a number of ways. One way I mentioned above: corner kicks, but there are also throw ins, direct and indirect kicks, and goal kicks.

Throw ins occur when the ball goes out of bounds across the sideline. The team who last touched it is at fault and it is the other team’s ball. Have students stand across from a partner and practice the proper form for throw ins. One foot must remain on the ground at all times, the ball must come over you head, and be thrown with two hands. When students feel comfortable, have them move back to try throw-ins from further distances.

10. Hit the Post (accuracy drill)


Each student will have their own ball. Multiple people may shoot at once as long as there is no one behind or infront of the goal. The idea of this game is to practice accuracy when shooting or making a long pass. From outside the goalie’s box, have students take aim at the crossbar that runs across the top of the goal. First person to hit it gets to decide what activity the class will begin with next time. This activity is very easy and great to use when there may be any extra time.

Sport Education, Continued

Team Contract
Class: ___________________________________

Semester:________________________________

Sport:___________________________________

Team name:______________________________

Team members and coaches should demonstrate the following:

1. Good sporting behavior

2. Fair play-Know and play by class game rules

3. Hard work-Practice and work your hardest to contribute

4. Cooperation-Whenever possbible team decisions should be made by all team members together.

5. Respect-For classmates, teachers, and equipment

6. Positive Additude-Work hard to encourage team members to be positive.

7. Responsibility-Help with lesson organization by carrying out your role

Team Signatures

Captain (organizes practice) ___________________________________

Co-captain (Helps captain when needed)__________________________

Athletic Trainer (Leads warm ups)_______________________________

Equipment manager (Get and return equipment)___________________

Statistician (Collect and organize stats)____________________________

Instructor: _________Mr. Gesualdi_____________________



LESSON PLAN 

Unit name
Soccer


                                  Lesson # 1

Grade:6  

Equipment/supplies: 25 soccer balls

                                  50 cones

Major movement concept or skills: Dribbling to control the ball

Safety considerations: Be aware of your surroundings. Try to keep your head up when dribbling, but if you can’t, peek up at least once every couple seconds to be sure you are in good personal space.

References:

Initiation: Good morning boys and girls. Today we are going to begin our soccer unit. We have already been divided into five teams of five, and this is your team for the unit. The first thing I would like to start the unit off with is dribbling. I know most of you have learned a little bit about dribbling in elementary school. Would anyone like to demonstrate what dribbling is and how to do it? Thank you, Alex. Notice how Alex keeps the ball close to his body and doesn’t kick the ball too hard. He is in control. Now when I say go, I would like you to get a soccer ball and get in personal space on that half of the field. GO!

Introductory Activity

	Std(s)
	Objective
	Assessment

	1
	 Students will be able to dribble to ball, while maintaining control and keeping a good personal space.
	

	
	
	

	
	
	


Time:  

	Description of learning experiences:

Students will be exploring the skill of dribbling in personal space. They will use different parts of their feet, but they must remain in control of the ball. They are also trying to maintain a good personal space.
	1) Organization: Scattered on one half soccer field

2) Teaching cues: Light touches

                               Head up

3) Questions to ask: 
Which parts of your feet did you use? 

Which one was the easiest to dribble with?

Why is it important to take light touches?

	Differentiated Instruction: Allow students to move at their own pace. Challenge individuals who are ready to use their non-dominant foot.




Lesson Focus

	Std(s)
	Objective
	Assessment

	1
	Student will be able to dribble the ball at different speeds while maintaining control.
	

	
	
	

	
	
	


Time:  

	Description of learning experiences:

Students will still be spread out in their own personal space. When the teacher blows the whistle, he will give a direction. The students must respond to the direction given. (Ex. Speed up, slow down, change direction)
	1) Organization: Students are spread out on one half soccer field

2) Teaching cues: Keep ball close

                               Use both feet

3) Questions to ask: 
Was it easier to control the ball when going fast or slow? Why?

How were you able to keep the ball close to you when going fast?



	Differentiated Instruction: Allow students to explore dribbling more and ignore the directions. Challenge students by having them stop and turn in the opposite direction.




Culminating Activity

	Std(s)
	Objective
	Assessment

	1
	Students will be able to dribble the ball while maintaining control and avoiding opponents.
	

	
	
	

	
	
	


Time:  

	Description of learning experiences:

Students will play in a 20 x 10 area marked off by cones, with a partner. The object of the game is to stop the ball between your parter’s goal (cones) to score. After a player scores, the ball is given to the other player, and that person must back up halfway down the playing area to provide space.
	1) Organization: Students will be in partners playing on 20 x10 fields marked off by cones

2) Teaching cues: Light touches

                               Keep your head up

3) Questions to ask: 

What made it difficult for you to stop the ball between the goals?

Did the defender make your job more difficult?



	Differentiated Instruction: Allow students to have a larger playing area if necessary. Challenge students by creating a smaller playing area.




Closure: Today in class we discussed and practiced the skill of dribbling. Can anyone remember where the ball should be when we dribble? Very good, close to the body. How do we make sure there is no one around us? Keep our heads up! How many different parts of the foot did we use to dribble? There are  a lot, but there are six surfaces on the foot to dribble with. Use them all! Excellent job today class. See you next time.

Lesson Analysis:

Instructor: __________Mr. Gesualdi____________________



LESSON PLAN 

Unit name
Soccer


                                 Lesson #
 3

Grade: 6   

Equipment/supplies: 25 soccer balls

                                  30 cones

Major movement concept or skills: Passing the ball on the ground

Safety considerations: Keep a good personal space and be sure to keep your head up. Stay in control of your ball so someone else doesn’t trip over it.

References:

Initiation: Good morning boys and girls. The last couple of classes we have been working on our dribbling skills and keeping control of the ball. Who can tell me how we keep control of the ball? Good, light touches. Today we are going to work on passing the ball. In soccer we need to pass the ball in order to make it up the field and past defenders. When I tell you to go, I would like you and your team and get a ball and find a field marked off by the cones. GO!

Introductory Activity

	Std(s)
	Objective
	Assessment

	1
	Students will be able to pass the ball accurately only touching the ball twice.
	

	
	
	

	
	
	


Time:  

	Description of learning experiences:

Students will be spread out in a 20 x 30 field with their teams. They will play 3 v 2, with the team of three trying to keep the ball from the two defenders. They only have two touches to pass the ball to an open man. If the defender gets it, or the pass is bad, those two students switch roles. Five passes = one point
	1) Organization: Students will be spread out with their teams on a 20 x 30 field.

2) Teaching cues: Face your target

                               Head up

                              Follow through to target

3) Questions to ask:

What is the point of this game?

How is your team able to keep the ball? (Pass)



	Differentiated Instruction: Give a more advanced student a challenge by making them play with the less gifted students, but only with his non-dominant leg.




Lesson Focus

	Std(s)
	Objective
	Assessment

	2
	Students will be able to pass the ball accurately with only one touch
	

	
	
	

	
	
	


Time:  

	Description of learning experiences:

Students will still be on the same playing fields, and they will be playing the same 3 v 2 game. Only this time, the rule is a player can only touch the ball once when it is passed to them. Passes should be quick, firm, and one touch. Five passes = one point
	1) Organization: Students spread out on 30 x 20 playing fields with their teams

2) Teaching cues: Face your target

                               Head up

                              Quick passes

3) Questions to ask: 

Was it harder to pass with one touch?

Did the defenders have a harder time also?



	Differentiated Instruction: Allow students having difficulty more touches if needed. Challenge an individual by making them the only defender in the game.




Culminating Activity

	Std(s)
	Objective
	Assessment

	2
	Students will be able to dribble and pass the ball accurately, while maintaining control.
	

	
	
	

	
	
	


Time:  

	Description of learning experiences:

Students will be split into two equal teams. The concept of the game is the same as the previous two, but the dynamics of it change. Dribbling is allowed, but no more than five touches. It is a keep away game, where one team must keep the ball from the other and successfully complete five passes to score a point.
	1) Organization: One half of a soccer field

2) Teaching cues: Keep your head up

                               Quick passes

3) Questions to ask: 

Was this game harder or easier than the previous two?

How did we score points in this game?

When were we successful?

	Differentiated Instruction: Allow students having difficulty as many touches as they need, and challenge a gifted individual by lowering the number of touches they may take.




Closure: Today in class we worked on our passing skills and a little bit of dribbling. What was one thing to remember when passing the ball to someone? Good, face your target. Then kick and be sure to follow through with your kicking leg towards the target. In the keep away games, how were we most successful? Exactly, when we passed a lot. So, in the game of soccer, when do you think we will be successful? When we pass a lot! Great class today, everyone. See you next week.

Lesson Analysis:

Adventure Education

Adventure Education provides opportunities for individual and group growth with activities specifically designed for problem solving and physical and mental challenges. The philosophy is “Challenge by Choice,” in which individuals respect their comfort zones but are also encouraged to stretch those comfort zones. Adventure education is exemplified by a variety of team challenges and cooperative activities, such as initiatives and low and high ropes course elements. 

We call the Adventure Education process the Experiential Learning Cycle.  The Experiential Learning Cycle includes three stages: the “Briefing,” an explanation of the task; the “Experience” of physical activity; and the “Debriefing,” group discussion based on reflective questions. , Challenge students with questions to promote affective growth for group and individuals

In the Briefing, the facilitator (teacher) orients the students to the upcoming experience. The Briefing may help the students to focus their thinking, to become mentally prepared and to imagine the scenario. Students are often prompted to imagine a storyline through which they will engage; for example, the class may become a team of explorers and a wooden platform may become a ship they must all board. 

During the Experience, the group plans, enacts – and revises and adapts – its response to the challenge. During this stage, the teacher maintains safety awareness and promotes an atmosphere of curiosity, support, and tolerance. Here, the students proactively practice courage, patience, and tolerance  of others’ differences. Different solutions to problems are attempted, and if necessary, they are reworked and tried again.

After the physical stage, students reflect on aspects of the experience (e.g. communication, conflict, and decisions). While all three stages are equally important, the Debriefing is the vital stage in which students discover what the experience has taught them. Here, the learning is made explicit for the students; reflective conversation helps to unpack the previous experience. As a result of the Debriefing, students can pack up their learning and take it with them to transfer to other parts of their lives. 

Thoughtful questions are critical to the Debriefing process. Skillful teachers facilitate the conversation with a variety of questions. Examples may include: 

· How did you feel when…?

· Did the conversations help us achieve our goals, and how so?

· What patterns did you notice about what ideas were listened to? What ideas were not listened to?

· In what ways do you see these patterns in the daily life?

· What can we take away from this experience?

Many of our activities are from Project Adventure and are done in the gymnasium.  Descriptions of ten sample gym-based activities follow.

Line Ups

The goal is to line up in correct order with speaking. This can be used as an icebreaker. The order might be based on birthday, last name, number of siblings or height, etc.

Key Punch

A “keypad” is created on the ground, inside the basketball key, with an arrangement of numbered polyspots. The group waits at a distance and does not see the arrangement of the keypad. Before starting, the group is instructed to run to the keypad and punch the keys in a certain order, such as ascending order, in order to prevent a specified disaster form occurring. After successfully punching the keys, they run back to the starting point. The trial is timed, and the group may repeat the process until they are satisfied with their time. There are guidelines for punching the keys. Only one person may enter the keypad at a time or else a penalty is given, and if two or more students do enter, they must leave before the next student enters. 

Blind Square

This is a timed activity. Students are blindfolded and must find a rope that has been placed nearby. They must untangle it and arrange it into a perfect square on the ground. The level of challenge can be increased by not allowing students to speak requiring them to get into birthday order around the square.

Mine Field

This activity helps foster trust and creativity. The goal is for a partner on one end of a gymnasium to lead a blindfolded partner through an obstacle course made of objects such as mats, rubber chickens, polyspots, etc. The blindfolded partner may not speak.

Warp Speed

This is a timed activity. The goal is for the group’s individuals, without touching each other, to each touch a ball (e.g. ping pong ball) in the fastest time they can. Variations may include specifying a minimum time each person must touch or requiring certain body parts to touch the ball.

All Aboard

This task requires good planning and revising. The goal is for a group of students to get themselves onto a small-sized area (marked by tape, approximately 3x3 feet) and hold the position for a certain amount of time. The bigger the area, the easier the task; the smaller the area, the more challenging the task. 

Lily Pads

In this activity, polyspots represent lily pads sitting atop a swamp filled with alligators. Students use 20 polyspots to cross the swamp. There are guidelines for crossing: the teacher (alligator) can “eat” a polyspot that is not used, and if a student falls, the entire team from start again from the beginning. The teacher hands out more polyspots than there are students. 

Sherpa Walk

This activity promotes trust among group members. A facilitator’s clapping messages guide the blindfolded group through the gymnasium; the first person in line responds to the messages and the group behind must move together. Individuals may always halt the proceedings if they feel uncomfortable, as this is “challenge by choice.”

Dyad (Stiff as a board)

This is a build up to trust fall type activity, and also a trust activity in itself. With hands interlocked and held under the chin, and body held tight, one partner is ready to be caught and the other partner is ready to catch. The catching partner takes on the spotting stance (legs one in front of other, knees bent, arms up). Using a set of commands, the partners move through a series of falls/catches. The first has the catcher’s hands on the faller’s back; subsequent falls may have a gap between the catcher’s hands and the faller’s back, as comfort allows.

Triad (Bookends)

This three person trust fall builds on the Dyad. In this activity, falls occur backward and forward. The person catching the forward fall makes sure to catch the upper arm of the faller.

LESSON PLAN 

Unit name
Adventure Education
                                  Lesson # 1


Grade: 7

Equipment/supplies: 20 blindfolds

Major movement concept or skills: Control of body movements.

Safety considerations: Respect other students’ personal spaces. Listen carefully 

References:

Initiation: Today we will be working to support each other, cooperate and solve problems doing different Project Adventure activities here in the gym.

Introductory Activity

	Std(s)
	Objective
	Assessment

	13, 14
	Students will be able to cooperate by exploring alternative communication techniques during the problem-solving initiative.
	Self assessment by class during debriefing.


Time:  
	Movement experiences:  

“Line Ups” Project Adventure Activity

The goal is to line up in correct order with speaking. This can be used as an icebreaker. The order might be based on birthday, last name, number of siblings or height, etc.
	1) Organization: Whole group working with unspecified space in gymnasium.

2) Teaching cues: n/a
3) Questions to ask: What went on? What happened? How did you feel about that? Who had the same experience? How did you account for what happened? How might it have been different?


	Differentiated Instruction: If it is necessary to make the challenge easier, split the class into smaller groups. To make the challenge more difficult, remove the ability to use certain forms of body language in addition to language.


Lesson focus

	Std(s)
	Objective
	Assessment

	13, 14
	Students will be able to support each other’s efforts to take risks during the trust activities.


	Evaluation by whole group during debriefing.


Time:  
	Movement experiences:  

“Dyad” This is a build up to trust fall type activity, and also a trust activity in itself. With hands interlocked and held under the chin, and body held tight, one partner is ready to be caught and the other partner is ready to catch. The catching partner takes on the spotting stance (legs one in front of other, knees bent, arms up). Using a set of commands, the partners move through a series of falls/catches. The first has the catcher’s hands on the faller’s back; subsequent falls may have a gap between the catcher’s hands and the faller’s back, as comfort allows.

“Triad” This three person trust fall builds on the Dyad. In this activity, falls occur backward and forward. The person catching the forward fall makes sure to catch the upper arm of the faller. 
	1) Organization: No equipment necessary; unspecified spaces in gym; partners for first activity and triads for the second.

2) Teaching cues: Remind catchers to maintain good spotting form (legs one in front of other, knees bent, arms up).

3) Questions to ask: How did you feel in the different roles? How did everyone work together? What would you change if you could do it again?



	Differentiated Instruction:




Culminating Activity

	Std(s)
	Objective
	Assessment

	13, 14


	Students will be able to cooperate and support each other during the problem solving activities.
	Evaluation by whole group during debriefing.

	
	Students will be able to evaluate the problem solving process and determine ways to apply their learning to daily life.
	


Time:  
	Movement experiences:

“Sherpa Walk” This activity promotes trust among group members. A facilitator’s clapping messages guide the blindfolded group through the gymnasium; the first person in line responds to the messages and the group behind must move together. 
	1) Organization: Whole group is blindfolded. Gymnasium floor is cleared for safety.

2) Teaching cues: n/a
3) Questions to ask:

What went on? Who else had the same experience?

Were there any surprises? How might it have been different? What might we pull from this experience? Does that remind you of anything?  What does that help explain?

How could you apply/transfer that?

	Differentiated Instruction: Individuals may always halt the proceedings if they feel uncomfortable, as this is “challenge by choice.”


Closure: What do you think were the major themes of the lesson? What was the most difficult part of the day for you? How have you challenged yourself today in the workshop? What can you do to challenge yourself for the rest of the day?

LESSON PLAN 

Unit name
Adventure Education                                  Lesson # 2


Grade: 7

Equipment/supplies:

“Warp Speed” 5 ping pong balls, tennis balls

“All Aboard” tape for gym floor

“Key Punch” 30 polyspots, numbered

Major movement concept or skills:

Quickness and balance

Safety considerations:

Respect others’ personal spaces. Listen carefully.

References:

Initiation: Today we will be working to act quickly but also plan together and solve problems with effective communication.

Introductory Activity

	Std(s)
	Objective
	Assessment

	9, 13
	Students will be able to work together quickly but calmly in solving the time-based problem.
	Self assessment by class during debriefing.


Time:  
	Movement experiences:  

“Warp Speed” This is a timed activity. The goal is for the group’s individuals, without touching each other, to each touch a ball (e.g. ping pong ball) in the fastest time they can. Variations may include specifying a minimum time each person must touch or requiring certain body parts to touch the ball.


	1) Organization: half-sized group or whole group working in with unspecified space in the gymnasium
2) Teaching cues: remember to listen and be respectful of each others’ spaces
3) Questions to ask: 

What went on? What happened? How did you feel about that? Who had the same experience? How did you account for what happened? How might it have been different?


	Differentiated Instruction: This can be made easier by splitting the group in half or possibly by adapting the size of the ball (i.e. tennis ball)




Lesson focus

	Std(s)
	Objective
	Assessment

	9, 10, 13
	Students will engage in intentional planning and communication processes before, during and after engaging in physical problem-solving.
	Evaluation by whole group during debriefing.


Time:  
	Movement experiences:  

“All Aboard” This task requires good planning and revising. The goal is for a group of students to get themselves onto a small-sized area (marked by tape, approximately 3x3 feet) and hold the position for a certain amount of time. The bigger the area, the easier the task; the smaller the area, the more challenging the task. 


	1) Organization: students will use a “platform” taped on gym floor

2) Teaching cues: remember to respect others’ body space and control your movements and force
3) Questions to ask: Is there another way you can look at this problem? Is everyone’s voice being heard? Do we want the challenge to be harder? Easier?



	Differentiated Instruction:

To make this challenge easier or harder we can adjust the size of the platform or adjust the size of the group(s).




Culminating Activity

	Std(s)
	Objective
	Assessment

	9, 13, 14
	Students will plan and implement strategies for problem solving and evaluate their perception of success.
	Evaluation by whole group during debriefing.


Time:  
	Movement experiences:

“Key Punch” A “keypad” is created on the ground, inside the basketball key, with an arrangement of numbered polyspots. The group waits at a distance and does not see the arrangement of the keypad. Before starting, the group is instructed to run to the keypad and punch the keys in a certain order, such as ascending order, in order to prevent a specified disaster form occurring. After successfully punching the keys, they run back to the starting point. The trial is timed, and the group may repeat the process until they are satisfied with their time. There are guidelines for punching the keys. Only one person may enter the keypad at a time or else a penalty is given, and if two or more students do enter, they must leave before the next student enters. 


	1) Organization: Polyspots arranged in the basketball key on the gym floor. A starting marker at a distance from the key.

2) Teaching cues: no cues, necessarily, but a judging role (penalties)

3) Questions to ask: How might you have gone about this differently? Were you successful? What were your most effective strategies? Were there any ideas that were not heard? What did it feel like to evaluate your own success?



	Differentiated Instruction:




Closure: What do you think were the major themes of the lesson? What was the most difficult part of the day for you? How have you challenged yourself today in the workshop? What can you do to communicate/plan/solve problems for the rest of the day?

Goals

8th Grade:

Content Standard 9- Motor Skill Performance

· M.9.1.

· M.9.2. Demonstrate developmentally mature applications combining locomotor, nonlocomotor and manipulative skills to participate in developmentally appropriate movement in sports and techniques in adventure education.  
· M.9.3. Adapt and combine skills to meet the demands of increasingly dynamic environments.

· M.9.4. Develop increasing competence in more advanced specialized skills including rock climbing, scuba diving, and other adventure education activities.  

· M.9.5. Participate in a variety of individual, dual and team tasks, activities, creative movement, dance, play, games and sports.

Content Standard 10- Applying Concepts and Strategies

· M.10.1. Demonstrate and understanding of what the body does, where the body moves and how the body performs the movement and relationships that occur in increasingly more complex movement and game forms.

· M.10.2. Use self, peer, teacher and technological resources to recognize and suggest performance improvements in self and others through adjustments in roles with sport and adventure activities.
· M.10.3. Demonstrate knowledge of rules, safety practices and procedures as they apply to an increasing range of problem solving situations within various sports.
· M.10.4. Demonstrate and correct or critique performances of others while conducting practices and game situations.

Content Standard 11- Engaging in Physical Activity

· M.11.1. Engage in an increased variety of moderate to vigorous developmentally appropriate physical activities on a regular basis.

· M.11.2. apply an understanding of the connections between the purposes of sport strategies and how to implement them in game situations.

· M.11.3. Apply the understanding of physical activity concepts to increasingly complex movement and game forms.

· M.11.4. Engage in a variety of appropriate physical activities during and outside of school that promote the development and improvement of physical fitness level including intramural leagues and adventure activities.
Content Standard 12- Physical Fitness

· M.12.1 Demonstrate the skills and knowledge to assess levels of physical fitness and participate in activities that develop and maintain each component.

· M.12.2. Assess physiological and affective responses to exercise associated with one’s level of physical fitness and nutritional balance by maintaining a journal.

· M.12.3.

· M.12.4.

 Content Standard 13- Responsible Behavior

· M.13.1. Understand, participate in the development of, and follow classroom rules; follow activity-specific rules, safety practices and procedures; and apply safe practices, rules, procedures, etiquette and good sportsmanship in all physical activity settings.

· M.13.2. Continue to develop skills to participate productively in groups, in both cooperative and competitive activities.

· M.13.3. Develop strategies for including all persons, despite differences, in physical activity settings and rotating through various roles within class.
· M.13.4. Apply appropriate skills for resolving conflicts peacefully especially within game situations between teams and referees. 
Content Standard 14- Benefits of Physical Activity

· M.14.1. Make decisions about participating in different physical activities based on feelings, interests and challenge by choice.
· M.14.2. Use small group and large group activites as a means of self and group expression.

· M.14.3. Use physical activity as a positive opportunity for social and group interaction and development of leadership skills.

· M.14.4. Realize that adventure education and sport education challenges  present opportunities for personal growth.

· M.14.5. Value the skill competence that results from practice.

· M.14.6. Demonstrate willingness to attempt a variety of new physical activities.

Objectives

6th Grade

Content Standard 9- Motor Skill Performance

· SWBAT use an overhand and underhand throw with good form.

· SWBAT strike a ball strike a ball with a racket with proper forehand and backhand form.

· SWBAT demonstrate basic skills and tactics for an invasion sport in a 2 v 1 situation.

· SWBAT demonstrate the basic skills of an outdoor activity (belaying, swimming, orienteering)

· SWBAT demonstrate how to catch a ball  using good form.

Content Standard 10- Applying Concepts and Strategies

· SWBAT identify critical elements of sport-specific games and activities that characterize good performance

· SWBAT identify tactics in invasion games and be able to apply them in game situations

· SWBAT recognize that skills in different sports are related to one another

· SWBAT recognize that invasion and net activities have different tactics.

· SWBAT recognize critical components for striking, throwing and catching.

Content Standard 11- Engaging in Physical Activity 

· SWBAT identify opportunities in the community where they can be physically active.

· SWBAT identify ways to participate fully in physical education class.

· SWBAT identify ways to maintain a physically active lifestyle.

· SWBAT identify ways to participate in  health enhancing physical activity.

· SWBAT identify opportunities to relate lessons learned within physical education to relate to outside activities.

Content Standard 12- Physical Fitness

· SWBAT identify personal fitness levels 

· SWBAT self-assess cardiovascular fitness levels.

· Students will use appropriate technique when performing exercises and skills

· Students will meet the age and gender requirements for health related fitness 

· SWBAT identify ways to maintain fitness outside of school.

Content Standard 13- Responsible Behavior

· SWBAT interact with others in a positive manner regardless of skill level or other differentiating factors.

· SWBAT accept responsibility for the way the conduct themselves

· SWBAT work with others in a respectful manner.

· SWBAT respect equipment 

· SWBAT respect the teacher and be responsible for own actions.

Content Standard 14- Benefits of Physical Activity

· SWBAT value physical activity to build self efficacy

· SWBAT identify positive effects of participation in various activities

· SWBAT identify preferred activities

· SWBAT value their involvement through challenge by choice.

· SWBAT identify benefits of various positions in sport

7th Grade

Content Standard 9- Motor Skill Performance

· SWBAT demonstrate good basic skills and tactics for and invasion sport (basketball, soccer, lacrosse) in a 2 v 2 situation. 

· SWBAT demonstrate the basic skills of a net game (volleyball, badminton, tennis, racquetball, pickleball, speedminton) in a cooperative setting.

· SWBAT demonstrate a low outdoor element

· SWBAT demonstrate how to 

Content Standard 10- Applying Concepts and Strategies Content Standard 10- Applying Concepts and Strategies

· SWBAT identify critical elements of sport-specific games and activities that characterize good performance

· SWBAT identify tactics in invasion games and be able to apply them in game situations

· SWBAT recognize that skills in different sports are related to one another

· SWBAT recognize that invasion and net activities have different tactics.

· SWBAT recognize critical components for striking, throwing and catching.

Content Standard 11- Engaging in Physical Activity 

· SWBAT identify opportunities in the community where they can be physically active.

· SWBAT identify ways to participate fully in physical education class.

· SWBAT identify ways to maintain a physically active lifestyle.

· SWBAT identify ways to participate in  health enhancing physical activity.

· SWBAT identify opportunities to relate lessons learned within physical education to relate to outside activities.

Content Standard 12- Physical Fitness

· SWBAT identify personal fitness levels 

· SWBAT self-assess cardiovascular fitness levels.

· Students will use appropriate technique when performing exercises and skills

· Students will meet the age and gender requirements for health related fitness 

· SWBAT identify ways to maintain fitness outside of school.

Content Standard 13- Responsible Behavior

· SWBAT interact with others in a positive manner regardless of skill level or other differentiating factors.

· SWBAT accept responsibility for the way the conduct themselves

· SWBAT work with others in a respectful manner.

· SWBAT respect equipment 

· SWBAT respect the teacher and be responsible for own actions.

Content Standard 14- Benefits of Physical Activity

· SWBAT value physical activity to build self efficacy

· SWBAT identify positive effects of participation in various activities

· SWBAT identify preferred activities

· SWBAT value their involvement through challenge by choice.

· SWBAT identify benefits of various positions in sport

8th Grade

Content Standard 9- Motor Skill Performance

· SWBAT demonstrate basic skills and tactics for and invasion sport (basketball, soccer, lacrosse) in a 3 v 3 situation.

· SWBAT demonstrate the basic skills of a net activity in a modified game.

· SWBAT demonstrate a high outdoor element.

· SWBAT will be able to overlap skills previously learned and use in other sports

· SWBAT

Content Standard 10- Applying Concepts and Strategies

· SWBAT identify critical elements of sport-specific games and activities that characterize good performance

· SWBAT identify tactics in invasion games and be able to apply them in game situations

· SWBAT recognize that skills in different sports are related to one another

· SWBAT recognize that invasion and net activities have different tactics.

· SWBAT recognize critical components for striking, throwing and catching.

Content Standard 11- Engaging in Physical Activity 

· SWBAT identify opportunities in the community where they can be physically active.

· SWBAT identify ways to participate fully in physical education class.

· SWBAT identify ways to maintain a physically active lifestyle.

· SWBAT identify ways to participate in  health enhancing physical activity.

· SWBAT identify opportunities to relate lessons learned within physical education to relate to outside activities.

Content Standard 12- Physical Fitness

· SWBAT identify personal fitness levels 

· SWBAT self-assess cardiovascular fitness levels.

· Students will use appropriate technique when performing exercises and skills

· Students will meet the age and gender requirements for health related fitness 

· SWBAT identify ways to maintain fitness outside of school.

Content Standard 13- Responsible Behavior

· SWBAT interact with others in a positive manner regardless of skill level or other differentiating factors.

· SWBAT accept responsibility for the way the conduct themselves

· SWBAT work with others in a respectful manner.

· SWBAT respect equipment 

· SWBAT respect the teacher and be responsible for own actions.

Content Standard 14- Benefits of Physical Activity

· SWBAT value physical activity to build self efficacy

· SWBAT identify positive effects of participation in various activities

· SWBAT identify preferred activities

· SWBAT value their involvement through challenge by choice.

· SWBAT identify benefits of various positions in sport

Organizational Framework

Calculating Available Instructional Time

Number of PE Class Periods & Minutes Per Year

In elementary school, classes for grades K-2 are typically 30 minutes long while for grades 3-5, the typical duration is 40 minutes.  Elementary classes typically meet once or twice per week.  Grades 6-12 typically meet two times per week for a duration between 40 and 50 minutes.  High school groups may choose block scheduling (~90 minutes) but the number of classes per cycle is halved.  

Number of Classes per Year

1. Number of days in a cycle (set by instructor)
6_____

2. Number of cycles in a year (180/# of days in a cycle)
__30__

3. Number of days a class will have PE per cycle
__2___

a. Either 1 or 2 times per week for ES and 2 times per week for MS, HS

4. Number of cycles in a year (step 2) multiplied by number 

of PE days per cycle (step 3).  This equals the number of “scheduled” PE 

classes per year
__60___

5. Multiply the number of scheduled PE classes per year (step 4) by 90% for

“actual” number of PE class periods per grade per year (10% of classes are

“lost” due to assemblies, field trips, health screenings, bus drills, etc)
​​​​__54___

Number of Instructional Minutes per Year

1. Number of minutes per class period
__45___

a. Elementary school is typically 30 minutes K-3 and 40-45 minutes 

4-5.  Middle and high school are typically 45 minutes. 

2. Total number of minutes per year (step 5 above times # of minutes)
__2430__

3. Divide by 60 for number of hours (round to nearest hour)
__40.5___

·  Selecting Units of Instruction

· Colleague #1

	Content Area
	Ranking
	Content Area
	Ranking

	1. Lacrosse
	15
	21.
	

	2. Basketball
	16
	22.
	

	3. Flag Football
	17
	23.
	

	4. Volleyball
	8
	24.
	

	5. Field Hockey
	2
	25.
	

	6. Floor Hockey
	14
	26.
	

	7. Soccer
	13
	27.
	

	8. Swimming
	3
	28.
	

	9. Softball
	6
	29.
	

	10. Track
	5
	30.
	

	11. Flag Rugby
	4
	31.
	

	12. Fitness Testing
	7
	32.
	

	13. Orientation
	1
	33.
	

	14. Low Element
	9
	34.
	

	15. High Element
	10
	35.
	

	16. Small Group Initiatives
	12
	36.
	

	17. Large Group Initiatives
	11
	37.
	

	18. 
	
	38.
	

	19. 
	
	39.
	`

	20. 
	
	40.
	


·  Selecting Units of Instruction

· Colleague #2

	Content Area
	Ranking
	Content Area
	Ranking

	1. Trust Initiatives
	7
	21.
	

	2. Low elements
	12
	22.
	

	3. Low rope elements
	13
	23.
	

	4. High element
	1
	24.
	

	5. Small group initiatives
	2
	25.
	

	6. Large group initiatives
	4
	26.
	

	7. Floor hockey
	5
	27.
	

	8. Fitness testing
	8
	28.
	

	9. Orientation to PE
	11
	29.
	

	10. Tennis
	15
	30.
	

	11. Speedminton
	9
	31.
	

	12. Badminton
	3
	32.
	

	13. Flag football
	6
	33.
	

	14. Cricket
	10
	34.
	

	15. Soccer
	14
	35.
	

	16. Fitness activities
	16
	36.
	

	17. 
	
	37.
	

	18. 
	
	38.
	

	19. 
	
	39.
	`

	20. 
	
	40.
	


·  Selecting Units of Instruction

· Colleague #3

	Content Area
	Ranking
	Content Area
	Ranking

	1. Ultimate Frisbee
	11
	21.
	

	2. Basketball
	10
	22.
	

	3. Field Hockey
	8
	23.
	

	4. Lacrosse
	7
	24.
	

	5. Creative Dance
	1
	25.
	

	6. Archery
	6
	26.
	

	7. Badminton
	2
	27.
	

	8. Tennis
	9
	28.
	

	9. Speedminton
	5
	29.
	

	10. Field Initiatives
	14
	30.
	

	11. Low Elements
	12
	31.
	

	12. High Elements
	13
	32.
	

	13. Orienteering
	3
	33.
	

	14. Fitness
	15
	34.
	

	15. Volleyball
	4
	35.
	

	16. 
	
	36.
	

	17. 
	
	37.
	

	18. 
	
	38.
	

	19. 
	
	39.
	`

	20. 
	
	40.
	


 Ranking Units of Instruction
	Content Areas

(unranked) 
	Total Point Value
	Ranking

(1-X)
	Content Areas 

(ranked 1-X)

	Soccer
	11
	14
	1. Low Elements

	Basketball
	26
	4
	2. Fitness

	Volleyball
	12
	12
	3. Soccer

	Fitness
	30
	2
	4. Basketball

	Low Elements
	33
	1
	5. Tennis

	High Elements
	24
	5
	6. Field Initiatives

	Field Iniciatives
	24
	5
	7. High Elements

	Speedminton
	14
	11
	8. Flag Football

	Tennis
	24
	5
	9. Lacrosse

	Badminton
	3
	21
	10. Floor Hockey

	Ultimate Frisbee
	27
	3
	11. Speedminton

	Cricket
	10
	15
	12. Volleyball

	Flag Football
	23
	8
	13. Orientation

	Flag Rugby
	4
	20
	14. Ultimate Frisbee

	Track
	5
	19
	15. Field Hockey

	Softball
	6
	17
	16. Cricket

	Creative Dance
	1
	24
	17. Softball

	Floor Hockey
	16
	10
	18. Archery

	Field Hockey
	10
	15
	19. Track

	Archery
	6
	17
	20. Flag Rugby

	Swimming
	3
	21
	21. Swimming

	Lacrosse
	22
	9
	22. Orienteering

	Orientation
	12
	12
	23. Flag Football

	Orienteering
	3
	21
	24.Creative Dance


Curriculum Map/Block Plan

	GRADE: 6
	GRADE: 7
	GRADE:8

	Content:
	Less. #
	Content:
	Less. #
	Content:
	Less. #

	Orientation
	1
	Orientation
	1
	Orientation
	1

	Soccer
	2-13
	Basketball-Outdoor
	2-6
	Trust Activities
	2-5

	Trust/Cooperation
	14-17
	Lacrosse
	7-19
	Lacrosse
	6-18

	Fitness Testing
	18-21
	Trust Activities
	21-21
	Volleyball
	19-31

	Ultimate Frisbee
	22-34
	Low Elements
	22-25
	Low Elements
	32-35

	Basketball
	35-47
	Floor Hockey
	26-38
	Softball
	36-48

	Low Elements
	48-51
	Flag Football
	39-51
	High Elements
	49-53

	Tennis
	51-53
	Field Iniciatives
	52-53
	Wrap-up
	54

	Wrap-up
	54
	Wrap-up
	54
	
	

	
	
	
	
	
	


Tennis

Scope and Sequence

	
	Grades

	Content Area
	Skill or Concept 
	Level (1-5)
	6


	7


	8


	
	
	

	Tennis
	Forehand
	1
	D
	M
	
	
	
	

	
	Backhand
	1
	D
	M
	
	
	
	

	
	Serve
	1
	I
	D
	M
	
	
	

	
	Volley
	1
	I
	D
	M
	
	
	

	
	Lob
	1
	I
	D
	M
	
	
	

	
	Serve and forehand
	2
	
	I
	D
	
	
	

	
	Serve and backhand
	2
	
	I
	D
	
	
	

	
	Groundstroke and volley
	2
	
	I
	D
	
	
	

	
	Patterned hitting singles
	2
	I
	D
	M
	
	
	

	
	Patterned hitting doubles
	2
	I
	D
	M
	
	
	

	
	Poaching in doubles
	3
	
	I
	D
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


Unit Objectives

Content Area – Tennis
Standard 9 – 

1.  SWBAT hit forehand and backhand groundstrokes low and deep into opponent’s backcourt in a rally with partner.
2.  SWBAT hit forehand and backhand strokes over net to left or right side in rally with partner.
3.  SWBAT hit forehand and backhand strokes into opponent’s midcourt in a rally with partner.
4.  SWBAT to serve into correct service court during a game with a partner.
Standard 10 – 

1.  SWBAT formulate strategy with doubles partner when competing in a game.
2.  SWBAT evaluate opponents’ tactical style during game competition.
3.  SWBAT evaluate opponents’ technical style during game competition.

4. SWBAT hit forehand and backhand strokes over net to left or right side at appropriate time in rally with partner.

Standard 11 – Participate regularly in physical activity

1. SWBAT describe appropriate footwear for use in tennis.
2. SWBAT develop a conditioning strategy in tennis.
3. SWBAT describe the physical benefits of participation in tennis.
4. SWBAT provide evidence of having played tennis at a facility in the community.
Standard 12 – 

1. SWBAT complete tennis-specific fitness session on court.
2. SWBAT develop and participate in a conditioning strategy in tennis.

3. SWBAT complete a functional resistance training program specific to tennis.
4. SWBAT compete in a complete tennis match with consistent energy levels.
Standard 13 – 

1. SWBAT develop an opportunity to teach tennis to younger students in their school.
2. SWBAT develop an opportunity to teach tennis to younger students in their community.

3. SWBAT keep score fairly and accurately in a tennis match.
4. SWBAT formulate strategy with doubles partner when competing in a game.

Standard 14 – 

1. SWBAT develop an opportunity to teach tennis to younger students in their school.

2. SWBAT develop an opportunity to teach tennis to younger students in their community.

3. SWBAT provide evidence of having played tennis at a facility in the community.

4. SWBAT hold a meaningful conversation about a high level tennis match observed in the community or on TV.
Low Elements/ Adventure Education

Scope and Sequence

	
	Grades

	Content Area
	Skill or Concept 
	Level (1-5)
	6


	7


	8


	
	
	

	Low Elements
	Dyads
	beginner
	I
	D
	M
	
	
	

	
	Triads
	beginner
	I
	D
	M
	
	
	

	
	Group Lean
	beginner
	I
	D
	M
	
	
	

	
	Mine Field
	int
	I
	D
	M
	
	
	

	
	Warp Speed
	int
	
	I
	D
	
	
	

	
	Tarp Flip
	int
	
	I
	D
	
	
	

	
	Lily Pads
	int
	I
	D
	M
	
	
	

	
	Key Punch
	adv
	
	I
	D
	
	
	

	
	Trust Fall into Group
	adv
	
	I
	D
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


Unit Objectives

Content Area – Adventure Education
Standard 9 – 

1. SWBAT demonstrate agility in group initiatives.
2. SWBAT demonstrate speed in timed adventure education activities.
3. SWBAT demonstrate eye-hand coordination in activities requiring catching and throwing.
4. SWBAT muscular strength in activities requiring pulling and pushing.
Standard 10 – 

1.  SWBAT demonstrate understanding of agility by creatively planning for group initiatives.

2. SWBAT demonstrate understanding of speed by creatively planning for timed adventure education activities.

3. SWBAT demonstrate eye-hand coordination by planning effectively for activities requiring catching and throwing.

4. SWBAT muscular strength by planning effectively for activities requiring pulling and pushing.
Standard 11 – Participate regularly in physical activity

1. SWBAT identify the location of adventure education facilities in the community
2. SWBAT explain why certain clothing is appropriate for adventure education
3. SWBAT create an adventure education activity that promotes fitness
4. SWBAT describe the benefits of participation in adventure education
Standard 12 – 

1. SWBAT muscular strength in activities requiring pulling and pushing.

2. SWBAT demonstrate speed in timed adventure education activities.

3. SWBAT demonstrate agility in group initiatives.

4. SWBAT demonstrate flexibility in group initiatives.
Standard 13 – 

5.  SWBAT communicate proactively in group initiatives.
6.  SWBAT evaluate group processes fairly and accurately in initiatives.
7.  SWBAT ask classmates meaningful and pointed questions during debriefing.
8.  SWBAT respond to peer questioning with honesty and thoughtfulness.
Standard 14 – 

5.  SWBAT seek out opportunities for adventure education in the community.
6.  SWBAT seek out opportunity to help experts facilitate adventure education programs in community.
7.  SWBAT volunteer or work at an adventure course in the summer months.
8.  SWBAT demonstrate attitudes about ongoing adventure education in group discussion at end of unit.
Soccer

Scope and Sequence

	
	Grades

	Content Area
	Skill or Concept 
	Level (1-5)
	6


	7


	8


	
	
	

	Soccer
	Dribbling
	1
	D
	D
	M
	
	
	

	
	Passing 
	1
	D
	D
	D
	
	
	

	
	Trapping
	1
	D
	D
	D
	
	
	

	
	Using your head, chest, and thighs
	1
	
	I
	D
	
	
	

	
	Shooting
	1
	I
	D
	D
	
	
	

	
	Throw-ins, Corner kicks, Goal kicks
	1
	I
	D
	D
	
	
	

	
	Goalkeeping
	1
	D
	D
	D
	
	
	

	
	Tackling/challenging the ball properly
	1
	I
	D
	D
	
	
	

	
	Passing to a moving target
	2
	I
	D
	D
	
	
	

	
	Trapping and changing direction
	2
	I
	D
	D
	
	
	

	
	Turning and shooting
	2
	I
	D
	D
	
	
	

	
	Offense-Attacking the goal-Creating space
	2
	I
	D
	D
	
	
	

	
	Defense-Pressuring the ball-Support defense
	2
	I
	D
	D
	
	
	

	
	
	3
	
	I
	D
	
	
	

	
	
	3
	
	I
	D
	
	
	

	
	
	
	
	
	
	
	
	


Unit Objectives

Content Area – Soccer

Standard 9 – 

5.  Students will be able to perform the skill of dribbling while maintaining control of the ball during a drill.

6.  Students will be able to pass the ball using different parts of their feet to a partner during class.

7.  Students will be able to demonstrate the proper form to trap the ball from a pass given by a partner.

8.  Students will demonstrate the proper form while shooting a soccer ball, including the approach, the kick, and the follow through, in a shooting drill.

Standard 10 – 

5.  Students will demonstrate how game play is restarted using throw-ins, corner kicks, and goal kicks during small sided games.

6.  Students will be able to explain the importance of a goalkeeper, and different situations in which you could use the goalkeeper for help during game play.

7.  Students will be able to recognize when to use “first-time” passes and change directions in game situations.

8.  Students will demonstrate their understanding of defense by challenging the ball in small sided games.

Standard 11 – 

      1.Students will identify opportunities to play soccer outside of school, whether in recreation leagues or pick-up games, through class discussion.

      2.Students will be able to describe proper attire and equipment for soccer, and what purpose they serve, in a written assignment.

      3. Students will create a warm-up routine for homework that they will present to the class to begin practices.

      4. Students will discuss different ways in which playing soccer can be used as a regular physical activity in a paragraph for homework. 

Standard 12 – 

5. Students will demonstrate a health-enhancing level of physical fitness by tracking steps with a pedometer, recording their number, and beating that number each class period.

6.  Students will be able to discuss the four components of fitness and how each relates to the sport of soccer during class.

7.  Students will recognize levels of intensity in the game of soccer, and when to use them in a game situation.

8.  Students will be able to perform the warm-up routine they created for homework if called upon to do so during class.

Standard 13 – 

9.  Students will demonstrate responsible behavior by following all rules in the captain’s packet and coming prepared to each class.

10.  Students will use encouraging words to motivate their teammates during practices and gameplay.

11.  Students will show teamwork by passing the ball to each member of the team before a goal is scored, during a small sided game.

12.  Students will create a five mintue presentation with their teams on a country other than the U.S. that plays soccer, including cultural differences, customs, and famous teams or players.

Standard 14 – 

1.  Students will be able to discuss the benefits of playing soccer on the human body through the completion of an exit slip at the end of class.

2.  Students will create a team name and logo with a theme on a poster board during a class period.

3.  Students will challenge each other through friendly competition during game play, by being safe, honest, and playing fair.

4.  Students will discuss their favorite part of the soccer unit in a paragraph or less on an anonymous feedback sheet.

Basketball 

Scope and Sequence

	
	Grades

	Content Area
	Skill or Concept 
	Level (1-5)
	6


	7


	8


	
	
	

	Basketball
	Dribbling stationary w/ both hands
	1
	D
	D
	D
	
	
	

	
	Dribbling through space w/ both hands
	1
	D
	D
	D
	
	
	

	
	Bounce pass
	1
	D
	D
	M
	
	
	

	
	Chest pass
	1
	D
	D
	M
	
	
	

	
	Lay-up
	1
	I
	D
	D
	
	
	

	
	Jump shots
	1
	I
	D
	D
	
	
	

	
	Dribble and shoot
	2
	I
	D
	D
	
	
	

	
	Give n’ Go’s
	2
	I
	D
	D
	
	
	

	
	Man to man defense
	2
	I
	I
	D
	
	
	

	
	Zone defense
	2
	I
	I
	D
	
	
	

	
	Offense-creating space
	2
	I
	I
	D
	
	
	

	
	Offense-lead passing
	2
	I
	I
	D
	
	
	


Unit Objectives

Content Area – Basketball

Standard 9 – 

1.  The students will be able to perform the skill of dribbling a basketball with their dominant and non-dominant hands in practice situations.

2.  Students will be able to dribble the ball in open space without pressure, keeping their heads up, and knees bent in practice situations.

3.  Students will demonstrate the proper mechanics of a chest pass by passing to a partner from at least ten feet at chest height during practice drills.

4.  Students will be able to dribble the ball to the hoop, without pressure, and perform a lay-up shot during a skill analysis.

Standard 10 – 

1. Students will be able to identify all key positions on a basketball team in a diagram assignment. 

2.  Students will be able to recall the two types of defense, as well as the difference between the two, on an exit slip at the end of class.

3.  Students will demonstrate their knowledge of passing the ball, and when to use bounce or chest passes in a small sided game.

4.  Students will apply the concept of creating space by passing to an open man in a practice drill.

Standard 11 – 

      1. Students will participate regularly and be prepared for every class.

      2. Students will participate in an in-class discussion on opportunites to play basketball outside of school. (Pick-up games, Recreation leagues)

      3. Students will create a warm-up routine outside of class that will be shared with the class during the unit.

     4. Students will discuss different physical activities they took part in over the weekend, and share them with the class. (Doesn’t have to be basketball)

Standard 12 – 

1.  Students will develop the knowledge of basic rules in basketball by participating in all games and practices.

2.  Students will build upon their current level of fitness by tracking their number of steps each class with a pedometer each day, and attempting to beat that number each time. 

3.  Students will be able to explain how each of the components of fitness relates to basketball and why they are important to the sport in a class quiz.

4.  Students will be able to discuss how basketball can be used as exercise to provide a healthy, active lifestyle on an exit slip.

Standard 13 – 

1.  Students will demonstrate responsible behavior by following all rules outlined in the captain’s packet and coming prepared each class.

2.  Students will show good sportsmanship by making sure all members of the team are given at least three opportunites to shoot per game.

3.  Students will support their teammates through the use of encouraging words during games and practice. (Good Job! Nice Try!)

4.  Students will create a five minute presentation with their team on different basketball teams, leagues, and ways of playing the sport (wheelchair basketball, etc)

Standard 14 – 

1.  Students will be able to discuss the benefits of playing basketball during class.

2.  Students will challenge one another through comparing the number of steps they tracked each class.

3.  Students will discuss their favorite part of the basketball unit, and why it was their favorite on an exit slip.

4.  Students will offer suggestions for improving the basketball unit through a feedback sheet given at the end of the unit.

Fitness

Scope and Sequence

	
	Grades

	Content Area
	Skill or Concept 
	Level (1-5)
	6


	7


	8


	
	
	

	Fitness
	Components of fitness
	1
	I
	D
	D
	
	
	

	
	Intro to aerobic fitness
	1
	I
	D
	D
	
	
	

	
	Continuous training 
	1
	I
	D
	D
	
	
	

	
	Interval training
	2
	I
	D
	D
	
	
	

	
	Circuit Training
	2
	I
	D
	D
	
	
	

	
	Intro to muscular strength and endurance
	1
	I
	D
	D
	
	
	

	
	Warming up the muscles
	1
	I
	D
	D
	
	
	

	
	Strength exercises
	2
	I
	D
	D
	
	
	

	
	Endurance exercises
	2
	I
	D
	D
	
	
	

	
	Intro to flexibility
	1
	I
	D
	D
	
	
	

	
	Static flexibility
	1
	I
	D
	D
	
	
	

	
	Dynamic flexibility
	1
	I
	D
	D
	
	
	

	
	Active/Passive stretching
	2
	I
	D
	D
	
	
	

	
	Body Mass Index – what does it mean?
	1
	I
	D
	D
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


Unit Objectives

Content Area – Fitness

Standard 9 – 

1.  Students will demonstrate continuous training by performing the one mile run in class.

2.  Students will demonstrate their understanding of interval training by responding to the command to change intensity during a game situation.

3.  Students will show competency and proper form in performing strength training exercises while rotating through different stations in class.

4.  Students will demonstrate their ability to perform a passive and active stretch on a partner in class.

Standard 10 – 

1.  Students will demonstrate their understanding of how the circulatory system works in the game “Aerobic Capture” (Fitnessgram).

2.  Students will comprehend which parts of the body are being worked out during circuit training.

3.  Students will show they understand the difference between static and dynamic flexibility on an exit slip.

4.  Students will be able to explain BMI and why it is so important on an in class quiz.

Standard 11-

      1.Students will participate regularly and be prepared for class.

      2.Students will keep track of their steps in class with a pedometer and attempt to beat that number each class.

      3. Students will think about some ways they stay fit outside of school and share those activities with the rest of the class.

      4. Students will be asked to research some local gyms in the area, and present information about the facilities to their classmates.

Standard 12 – 

1.  Students will demonstrate improvement in aerobic fitness by beating their time for one mile later in the unit.

2.  Students will demonstrate their understanding of the consequences of not being physically fit on a in-class quiz.

3.  Students will set a specific fitness related goal during the unit, and take responsibility for reaching it.

4.  Students will be able to define and discuss all four components of fitness, as well as their importance, on an in-class quiz.

Standard 13 – 

1.  Students will promote personal and group success by using encouraging words in class activities.

2.  Students will be demonstrate responsible behavior by following all class rules and coming to class prepared.

3.  Students will show respect for others by providing assistance when needed, and also giving space when needed.

4.  Students will be able to discuss what leads some individuals to become less physically fit than others in an in-class quiz.

Standard 14 – 

1. Students will understand the value of being physically fit and will be able to discuss it in class. 

2.  Students will become aware of their own fitness levels, keeping track of their scores throughout the unit.

3.  Students will choose their favorite component of fitness, and an activity to go along with it, and explain why its their favorite as a homework assignment.

4.  Students will provide suggestions on how to improve the fitness unit on a feedback sheet.

Assessment

Statement on Assessment

We believe strongly that effective student assessment exposes and fosters student learning in physical education and therefore is an essential component of our program. In physical education, as in other academic subject areas, assessments are aligned with state curriculum standards. Not only does regular assessment help improve student focus, it helps teachers to identify strengths and weaknesses so that proper planning and instruction may occur.

Perhaps more important than the planning--teaching—assessing cycle is the notion that clear assessment helps the student change behaviors away from the school environment. It helps the student understand his or her strengths and weaknesses and therefore helps the student to an understanding of how to develop lifelong habits of wellness and physical fitness. 

Respective Weights of Assessments Based on State Standards

1. Standard 9
15%

2. Standard 10
15%

3. Standard 11
20%

4. Standard 12
20%

5. Standard 13
15%

6. Standard 14
15%

Total
100%

Standard 9 Assessment

Tennis Forehand Skill Quiz

Forehand Groundstrokes

Name 






The student will take five forehand groundstrokes.

Preparation (1 point each)

Feet shoulder width apart







Knees bent










Racket held in ready position








Force Production

Unit turn










Loading with knees









Racket held low and facing back wall







Contact ball in front of body








Contact with racket face








Follow through high















Total




Standard 10 Assessment

Advanced Soccer Quiz

(adapted from WiKi)

Name 





1 point each

Circle or fill in theblank

1. The muscles most responsible for the power of a head ball are: 

A biceps and triceps

B quadriceps and hamstrings

C cardiac muscle

D core abdominal muscles

2. When passing with the left foot, the 


 foot is planted and toe points toward the 



.

A Left, right

B Left, target

C Right, left

D Right, target

3. What year was the World Cup for soccer first played?

A 1900

B 1890

C 1930

D 1975

4. The central midfielder position is best described as 



.

A The play maker

B The short player

C The last defender

5. What body type is most likely to have an advantage in soccer goalkeeping?

A endomorph

B ectomorph

C mesomorph

6. Since soccer at this level has halves which are 30 minutes long, the exercise would be considered:

A aerobic

B anaerobic

7. What basic fitness skill would be most important for defending an opponent?

A flexibility

B Cardiovascular fitness

C muscular strength

8. When dribbling in tight spaces in soccer, it is best to:

A take quick touches

B take long steps

C look far forward

D look back at your own goal


Name the two passes covered in this unit:

Standard 11 Assessment

Exercise Journal

Exercise Journal

Think back on the exercise you participated in each day this month. Describe the type and the duration. Write about the experience; you may write about how your body felt before, during and after.

Date:






Journal Entry:

Date:






Journal Entry:

Date:






Journal Entry:

Date:






Journal Entry:
Standard 12 Assessment

FitnessGram Fitness Testing

FitnessGram is a criterion-based physical fitness testing program that allows students, families and teachers to monitor fitness trends in students throughout their school years.

Results of fitness testing will be incorporated into the student’s score in a way that reflects the student’s strengths. Achievement is regarded as meeting/exceeding the healthy fitness zone score or improving scores from previous testing. 

Teaching personal responsibility scale (Hellison)  (Standard 13)

· Level One: Irresponsible - Blames others - Name calling -  Disruptive – Negative - Makes excuses - Does not play by the rules - Aggressive behavior - Does not listen or participate     

· Level Two: Self Control - Does not call names - Controls temper - Does not disrupt class - Listens, but does not actively –participate - Really does not put forth any effort - Cruising in neutral, but not bothering anybody  

· Level Three: Involvement - Listens and follows directions - Shows at least minimal respect - Stays on task only when teacher is watching - Willing to try and are involved in activities - Participates with reservation 
          

· Level Four: Self`- Responsibility - Shows respect - Makes good choices - Honest and fair - Admits mistakes and apologizes -Works on activities independent of the teacher  - Works with other to settle argument quickly   

· Level Five: Caring - Exhibits all of level four - Works with everyone in the class willingly - Compliments and encourages others - Takes care of equipment - Asks and provides assistance to teacher and other students - Concerned with the progress of others

	Hellison’s Model Checklist

	Student Name
	Irresponsible
	Self-control
	Involvement
	Self-responsibility
	Caring

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	√ = appropriate behavior


Personal / Social Responsibility and Participation
Hellison Model

[image: image2.png]



	5
	4
	3
	2
	1

	Students at Level V, in addition to respecting others, participating, and being self-directed, are motivated to extend their sense of responsibility beyond themselves by cooperating, giving support, showing concern, and helping.
	Students at Level IV, not only show respect and participation, but they are also able to work without direct supervision. They can identify their own needs and begin to plan and carry out their physical education programs.
	Students at Level III not only show at least minimal respect for others but also willingly play, accept challenges, practice motor skills, and train for fitness under the teacher’s supervision.
	Students at Level II may not participate in the day’s activities or show much mastery or improvement, but they are able to control their behavior enough so that they don’t interfere with the other students’ right to learn or the teacher’s right to teach. They do this without much prompting by the teacher and without constant supervision.
	Students who operate at Level I make excuses and blame others for their behavior and deny personal responsibility for what they do or fail to do.


	
	The Hellison Model is a two-part strategy for teaching personal and social responsibility through physical activity.  The first part is educating the students of each level and the behaviors that are associated with that level.  The students are then asked on a daily basis "what level were you today?"  This question cognitively makes the students stop and reflect on the behavior they exhibited during the class.  The second way the Hellison Model can be utilized is by the instructor.  The instructor may choose to praise a student using the levels "Wow, Johnny I like how you are operating at a level 5".  This can also make the students that are off task aware of their behavior.  The physical educator can also use this model as a rubric in order to evaluate the student’s affective behavior.  A totem pole is painted at the door, as a students exit the gym they must touch the level that they thought they were that day.  The three faces are used for the younger students. 


Technology and Equipment

Statement on Technology

We believe that technology plays an ever-increasing and ever-valuable role in society and in the education of young individuals preparing to enter society. We advocate for sufficient spending on technologies that will enhance the learning of students in the physical education program. Our students are exposed to technologies that represent the types of technologies that will help them maintain healthy levels of fitness when they are adults. We aim to teach students to build habits that incorporate technology into their lives of physical activity. 

Technologies Incorporated into Instruction:

1. Example 1 - pedometers
2. Example 2 – computers to maintain and share data related to activity and fitness
3. Example 3 – software to organize and analyze fitness testing scores
4. Example 4 – audio players to bring music into the gymnasium
5. Example 5 – video recorders to help assess and teach students
	Equipment Table

	Item
	Number
	Item 
	Number

	Computers
	5
	
	

	Audio players
	2
	
	

	Remote control for audio
	2
	
	

	Pedometers
	40
	
	

	FitnessGram software
	1
	
	

	Video recorder
	1
	
	


Program and Teacher Evaluation and Improvement
a) Hartford Magnet School will meet once every year to reassess the student learning and teacher progression.

b) Students will be given a feedback sheet to fill out.  They will receive a bonus 5 points on a quiz if they fill out the feedback sheet.  

Physical Education Program Feedback

1. Please list some of the activities you enjoyed most in Physical Education. State why you enjoyed these activities. __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

2. Please list some of the activities that do not like in Physical Education. State why you did not like these activities. __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

3. Please describe what you consider “good qualities” in a Physical Education Teacher. __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4. Do you participate in any after school activities?    Yes    No

5. Overall how would you rate your physical education experience?

                    1                  2                3                4                 5 

6. How satisfied were you with the lesson activities?

 

      1                  2                3                4                 5

7. How satisfied were you with the physical education teacher(s)?

                    1                  2                3                4                 5

8. How satisfied were you with the grading system?

                    1                  2                3                4                 5

9. Is there anything you would add to the Physical Education Program?__________________________________________________________________________________________________________________________________________________________________________________________________________________________________

10. Is there anything you would change in the Physical Education Program?__________________________________________________________________________________________________________________________________________________________________________________________________________________________________

c) This instrument for evaluating the physical education teachers within the district will be used to make sure that all of the teachers understand the curriculum, adapted, staff opportunities and professional development.  The survey will be a helpful tool for the teacher to maintain current statistics and information about the school. The survey is also beneficial for the district to look over and make sure that their schools are consistent.  

Physical Education/Physical Activity Self-Survey

School Name _____________________________________________________________________

Date Completed:___________
School Enrollment:___________
# of Elem. Schools in District:____

Name & Title of Person Completing Survey:______________________________________________________ 

Email: ______________
Phone:__________________

1. Does the district have a wellness subcommittee?   ( Yes
( No

2. Does this school have at least one representative on the district’s wellness subcommittee?
( Yes
( No

      If yes, how many times each year does the group meet?(   1
(   2
(   3
(  4
(   More than 5

As of the date of this survey, please check and/or list who is participating on the district wellness subcommittee from this school? __ P.E. teacher; __School Nurse; __Health Teacher; __Principal; __Parents; __Other (specify)_________

3. Is a physical education or physical activity goal for students and/or staff at this school included in the District’s Strategic Plan?            ( Yes
( No

      If yes, what does it address?______________________________________________________________________ 

4.  Does this school meet the Physical Education/Health mandate of 100 minutes per week?  ( Yes
( No

5.   Are the student expectations for physical education communicated to parents each year?   ( Yes   ( No

      If yes, how is this done: (Check all that apply):  ___ P.E. Letter ___ Back to School Night ___ Newspaper ___
E-mail


      Other: (List)_______________________________________________________________________ 

6.  Is there an annual budget for equipment for physical education in the building?    ( Yes

( No

     If “yes”:  about how much? ___________________

PHYS ED PROFESSIONAL DEVELOPMENT
1.  Are all physical education teachers P.E. Certified?      ( Yes     
( No

2.  Is there a Physical Education Coordinator for all schools in your district?  ( Yes
( No

     If “yes”, please write name, e-mail address, and phone number for the District PE Coordinator:

      ____________________________________________________________________________________

3.What professional development opportunities will your school offer (and include any already provided this school year) as in-service specifically for physical educators this school year?_________________________________

4. What types of professional development opportunities will your district offer (and include any already provided this school year) as in-service specifically for physical educators in your school and district this school year?_____________________________________________________________________________


________________________________________________________________________________

7.   Please indicate the number of professional development days allowed per physical education teacher per year for physical education.

_____Within the district


_____Outside of the district (i.e. conferences, meetings, workshops)

8.   What type of in-service or professional development opportunities would be most useful for the PE teachers in your

 school?  















Adapted Physical EDUCATION:
1.    Does the school have students with special needs in a self-contained class(es) for physical education? ( Yes   ( No

        If yes, about how many students per self-contained class?________

2.    Does the school have students with disabilities included with non-disabled students in Physical Education class (es)?
( Yes
 ( No











 If yes, how many students: ________

3.  Do PE teachers have specialized certification to teach students with disabilities?
( Yes
( No

Curriculum:
1. Does the school have a written physical education curriculum?  ( Yes   ( No

2.   Are objectives written in the school’s curriculum in any of the following areas?

a. Motor Skills

( Yes
(  No


b. Physical Fitness

( Yes
(  No


c. Cognitive Concepts
( Yes
(  No


d. Personal/Social Skills
( Yes
(  No


3.   What year was your building curriculum last reviewed/revised? ________

4.   Is a Physical Fitness Assessment administered to students?
( Yes
        ( No

If yes, what grades?          ( 1
( 2
( 3
( 4    ( 5
( 6     ( 7
( 8

Physical Best ____FitnessGram___Presidential Challenge____ Other____________

Opportunities for Physical Activity

1.   Does the school provide recess during the school day?
       ( Yes       
( No

        If yes, what grade levels?       ( 1
( 2
( 3
( 4    ( 5
( 6     ( 7
( 8

        How many minutes for each day? ______________________________________

2.   Is recess offered (   before lunch (   after lunch?  


3.   Does the school provide an adequate outside recreation/playground area?   ( Yes      
( No   

4.   Does the school provide age appropriate, safe playground equipment facilities for the age level of students? 

        ( Yes      
( No

5.   Is there an annual budget for equipment for recess and playground facilities?
( Yes
( No


        If yes, about how much____________

6.   Does the school provide any regular stretch or physical activity breaks in the classroom throughout the day?  If so, please describe:_________________________________________________________________________________

5. Does the school provide opportunities for physical activity for students ( before school  ( after school?

8.   Does the school partner with community agencies for before-school programs?   ( Yes       
( No       

        If yes, list the agencies______________________________________________________________

Does the agency provide physical activity?       ( Yes    ( No       

Does the school provide a healthy breakfast?    ( Yes    ( No       

9.  Does the school partner with community agencies for after- school programs?      ( Yes      
 ( No   

If yes, list the agencies_______________________________________________________ 

        Does the agency provide physical activity?       ( Yes       ( No       

Does the agency provide healthy snacks?          ( Yes       ( No       

STAFF Opportunities:   

1.     Does the school offer physical activity opportunities for staff (i.e. yoga, walking) ( Yes       ( No

If yes, please list/describe:____________________________________________________________________________       

__________________________________________________________________________________________________

__________________________________________________________________________________________________

2.  Does the school offer physical activity opportunities for staff and students together?  ( Yes   ( No

If yes, please list/describe:____________________________________________________________________________       

__________________________________________________________________________________________________

__________________________________________________________________________________________________

*Modified Rhode Island Action for Healthy Kids

d) 3 Long Term Goals 

i. Start a ski and snowboarding club.  This is a very realistic short term goal that can be implemented for next year as long as the proper steps are taken towards maintaining safety and organization.

ii. Start a summer camp for students.  This is more of a two year or three year goal because there is a lot that goes into planning, staffing and running a camp.  Having a camp run at the school will help to bring back students from high school to be not only staff members, but mentors to the students.  This would have a profound effect on the transition between schools.

iii. Create an intramural league.  This would be a great idea especially because we work so hard within the sport education model to develop team skills. The intramural league would be after school and include all the sports we teach during the year including some other additions. 

e) A requirement for professional development would be to attend two professional workshops each year. Each professional would have to attend an outdoor education seminar along with a health seminar.  Both of the meetings would be held to continue the development and growth of our teachers.  The outdoor education seminar would be open/ mandatory for all professionals in the district.  This would help to connect the schools and link their curriculums.  Within this seminar there would be several activities done to encourage psychomotor and cognitive development. Within the health seminar there would be teachings done regarding nutrition, health, within physical education, and how to implement them within a physical education setting.  

Extra Curricular PE and Community Connections

· 9a - Create a list of 10 activities physical educators could sponsor outside of the regular school day to “extend” physical education.  For example, a camping trip or ski vacation.  

· 9b – It is important for physical educators to connect the activities done in school to the local community where students can apply the information learned in PE.  First, research three agencies that sponsor physical activity in your community.  List the agency as well as the website where you found the information.  A common example would be the local park and recreation department.  Under each agency, identify at least two applications or activities sponsored by that agency.  For example, the local park and recreation department might sponsor a coed volleyball league at the middle school on Tuesday nights.  You must list at least three agencies and 15 possible activities or applications; you may add additional agencies if you wish.  

· 9c - Under a separate heading, list three methods for disseminating this information to students. 

Step 9

1. Ski Club

2. Hiking Club

3. Canoe Club

4. Flag Football Club

5. Volleyball Club

6. Soccer Club

7. Floor Hockey Club

8. Swimming Club

9. Tennis Club

10. Frisbee Golf Club

a) ACM Playgrounds, Inc.
1. www.acmplaygrounds.com
Jaypro Sports, LLC 
2. www.jaypro.com
Community Camps, Inc.
3. http://www.communitycamps.com/

b) Three methods for disseminating this information to students would be 

1. Flyers in school, posted in main lobby, cafeteria, and gymnasium.

2. Put an “A-frame” in a high traffic area around town with all necessary information.

3. During morning and after school announcements over the intercom.

Resources
1. Lesson Plans
www.lessonplanspage.com/PE.htm
2. The Teachers Corner
www.theteacherscorner.net/lesson-plans/pe/index.htm
3. Naspe

http://www.aahperd.org/naspe/
4. CTAHPERD

http://ctahperd.org/
5. Expert Village

http://www.expertvillage.com/
6. New England Association of Schools and Colleges (NEASC)

http://www.neasc.org/
7. Reference Desk

http://www.refdesk.com/
8. Connecticut’s Research Engine

http://iconn.org/
9. Connecticut State Department of Education

http://www.sde.ct.gov/sde/site/default.asp
10. Outdoor Education

http://outdoored.com/
11. Active Communities

http://www.activecommunities.com/technology-solutions/higher-education/intramural-scheduling.htm
12. Food Guide Pyramid

http://mypyramid.gov/
13. Fitness Gram

www.fitnessgram.net/
14. Be Active Kids

www.beactivekids.org/S

15. Active Games Toys Activies

www.shapeupshop.com/games/
84

