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	Category
	Description
	Implication for PE Curriculum

	Gender
	Consists of socially and psychologically appropriate behavior for males and females sanctioned and expected within society; role expectations vary across cultures and change over time; differences in strength, size, and weight are often exaggerated and similarities ignored.
	Provide opportunities for all students to experience

a range of physical activities; use gender-neutral

language (e.g., player) and avoid gender-negative

descriptions (e.g., throw like a girl); encourage the

development of skill and fitness levels that will

earn the legitimate respect of students' peers and

family.

	Race
	Socially constructed category that reflects the

physical characteristics of people such as skin

color, hair texture, and facial features; race does

not contribute to cultural understanding since

cultural groups define themselves by nationality, geography, language, and religion-factors that seldom correspond with race.


	Avoid differences by the way students are grouped

or the way students group themselves into squads

or teams; be alert in planning and monitoring the

racial composition in all activities; resist students'

preference to interact with students of their own

race as it is unlikely that teams made up of a single

race will develop the understanding and attitudes

desired to function effectively in a multiracial society; avoid teaching activities stereotypically associated with a certain race, diversify student experiences. 

	Culture
	Customary beliefs, social forms, and material traits of a racial, religious, or social group; learned, patterned ways in which a group of people think, feel, and act in solving problems of living in their environment; students are not “disadvantaged” or “culturally deprived” but experience cultural discontinuity; i.e., students with a particular set of cultural values and norms find themselves in a setting with very different values and norms.


	Be aware of individualized and competitive group

structures that are contrary to the more cooperative norms of some cultures; systematically vary

patterns of learning experiences; empower students through experiences that involve decision

making and social action skills; students from

victimized groups will have higher expectations

of themselves; challenge students to take learning

risks and expand their horizons through problem-

solving tasks; use alternative forms of assessment

within learning experiences such as teacher and

student as co-evaluators of portfolios (e.g., logs,

journals, self-checks, peer criteria task sheets).

	Social Class
	Distinctions based on economic factors that

facilitate or limit opportunities; identifies strata of society primarily on the bases of educational level, occupation of the head of the household, area of residence, and family income.
	Provide access to quality programs for all students

regardless of their financial ability; be sensitive to

class and neighborhood differences that influence

students' present skill levels and their willingness

to participate in particular sports or activities.

	Physical Ability
	Includes physically disabled, low-ability, average-ability, and physically gifted students; represents the full range of motor performance including coordination, control, and mobility.

Includes mentally retarded, specific learning disabilities, slow learners, average ability, and intellectually gifted students; represents the full range of cognitive performance from simple recall to synthesizing and evaluating information.
	Determine students' present level of performance;

prioritize long-term goals and short-term objectives; plan and implement programs that reflect the concept of "least restrictive environment" for all students; incorporate the notion of IEPs for all students; provide appropriately challenging tasks for all ability levels; structure activities with small progressive levels of difficulty built into each task to increase each student's opportunity for success; anticipate and plan for needed interventions.

	Cognitive Ability
	Includes mentally retarded, specific learning disabilities, slow learners, average ability, and intellectually gifted students; represents the full range of cognitive performance and simple recall to synthesizing and evaluating information.  
	Determine students' present level of performance;

prioritize long-term goals and short-term objectives; plan and implement programs that reflect the concept of "least restrictive environment" for all students; incorporate the notion of IEPs for all students; provide appropriately challenging tasks for all ability levels; structure activities with small progressive levels of difficulty built into each task to increase each student's opportunity for success; anticipate and plan for needed interventions.


	Gifted/

Talented
	Usually revealed by a high IQ test score; however, IQ tests are insensitive to creativity and focus on lower mental processes; other types of intelligence have emerged such as Gardner’s multiple intelligences (1993) including visual/spatial, verbal/linguistic, logical/mathematical, bodily/kinesthetic, musical/rhythmic, interpersonal, and intrapersonal 
	Avoid the tendency to favor highly skilled students.  Promote an atmosphere of inclusion rather than elitism; entry appraisal provides the means for identifying gifted learners; select learning experiences that challenge gifted students in a mixed ability setting; recommended strategies are:

· Accelerate the pace: Enable gifted students to progress more rapidly through learning tasks; use pace options through self-directed tasks, contracting, programmed learning, independent projects, learning activity packages, and computer-assisted learning.

· Provide for enrichment: Offer greater depth or breadth than regular learning experiences; use content options and level-of-difficulty options; use reciprocal learning in "cluster" groups that work together in regular class on advanced topics or areas of special interest; use cooperative learning judiciously so as not to limit growth.



	At-Risk
	Student who is in danger of failing to complete his/her education with an adequate level of skill or of dropping out of school before having achieved the skills needed for effective functioning in society; personal, family, school, and social factors include health problems, substance abuse, teen pregnancy, low self-esteem, low aspirations, suicidal tendencies, low socioeconomic status, single-parent home, low parental support, neglect and abuse at

home, low academic achievement, community beset with stress and conflict, unemployment, and/or incarceration.


	Learning progressively more complex skills is

dependent on success during early stages; at-

risk students often lack this prerequisite success

since they resist common learning models; the

humanistic/social development curriculum model

(pages 59-60), with an emphasis on responsibility and decision making, has been advocated for

at-risk students (Hellison & Templin, 1991); four

approaches seem to be effective: 

· Reciprocal learning: This goes beyond receiving and giving feedback by peers; concept of "scaffolding'' is advanced, a metaphor for support that is gradually removed when it is no longer needed.

· Cooperative learning: Personal responsibility (individual accountability) and decision making are inherent to this approach.
· Tutoring-One-on-one tutoring by teachers, aides, or peers is effective.

· Use of technology: Decision making is enhanced through self-directed learning supported by technology (computers, videos, CD-ROMs).



	Learning Style
	Ways in which students learn along continuums of dependence-independence or highly analytic-highly social; differences among students’ ability to remember and follow instructions, focus on a problem, and work cooperatively. 
	Plan for a few highly analytical and a few highly

social students, with the remainder falling some-

where in between; use analytic learning styles for

problem solving and independent work, and social

learning styles for cooperative learning, teamwork,

and group activities; plan for and encourage students to work and learn within their non-preferred

style.




