Peer Teaching Assignment

Invasion Games
Dr. Cummiskey

Rationale
Every opportunity to plan and teach a lesson helps you develop into a better teacher.  You will get practice teaching a whole lesson, implementing the tactical approach, and reflecting on ways to improve your overall teaching competence.  Although teaching your peers is not teaching school-age students, the aspects of planning, distributing equipment, demonstrating, managing transitions, and providing directions among others will be nearly identical.  

Description
Each student will team teach one tactical games lesson.  Besides your partner, I will also assist you as necessary with directions, demonstrations, etc.  If you prefer no assistance, please let me know in advance.  I do provide skill related feedback where possible.  Two lessons will be taught simultaneously in separate but adjoining gyms.  The duration is 30 – 35 minutes for section 01 and 35-40 minutes for section 02; you may stop at any point during that interval (36 minutes for sec 02).  The intended audience is middle school, which means having a firm teaching presence, minimizing potential management issues, but still being approachable. In addition, the curriculum in middle school tends to focus, more so than any other grade level, on invasion games.  If you are not teaching, you will be participating in class.  The default teaching location is the gym; however if you prefer teaching outdoors, please confer with the other teachers and notify me at least one class in advance.  That way, others can meet in the appropriate location with the appropriate attire.  Afterwards, there will be a short verbal critique of the lesson and all participants will complete an index card providing anonymous feedback to the teacher.  

Sequence

Pre-teaching

1. Be at the equipment room door 15 minutes prior to teaching, otherwise you will be considered late.  If you need equipment room access earlier due to set-up demands, please see me.  Five minutes prior to class, I will go to the gym.  If you have not yet picked up equipment, we may return and collect it (50% deduction) or you can teach without it.    

2. Begin your lesson at the start of the hour.  You will not be told when to begin. I suggest wearing a watch the day you teach.  
Teaching

1.  Teach your lesson plan according to the tactical games model.  Include a warm-up if your initial activity involves agility and/or running.  Be sure to include a closure.  

a. You may want to “practice” your lesson beforehand

2. If anyone is misbehaving, it is your responsibility to address it.  This can be somewhat awkward with your peers but do not avoid it. 

3. You are required to perform any demonstrations.  There are times when teaching in the public schools where you will have the help of highly skilled athletes, but quite often this is not the case. It is important you know as much as advanced students about the tactics, skills and concepts.  
Post-teaching

1. Collect feedback cards

2. Return equipment (don’t wander off)
Available Equipment
You are responsible for taking the equipment to the gym and returning it after class.  To see what equipment is available, you may ask to see the equipment room.  You are welcome to preview equipment during the pick-up and put-back times of your classmates.  You may use a whistle to stop activity or call for students’ attention.  Refrain from using it frequently or in a derogatory manner. 

Return of Rubric
The class following your teaching, ask for completed rubric.  
Shortcuts 

Learn to use short verbal cues that represent a large idea.  Common examples include:

1. Freeze – stop all activity and listen to the teacher, remain standing
2. Huddle – form a circle, standing variation (hand signal McNabb uses)
3. Horseshoe – seated on the floor in front of the teacher
Advice from Semesters Past

· OK to bring an index card

· OK to use a whistle sparingly

· Speaker louder than you think you should!

· Being energetic and give lots of feedback.  This may not come naturally but remember, as a teacher you are on stage!  Those qualities help students learn and improve and therefore are essential to effective instruction.  

· Avoid partnering with participants to form desired groups

· If using teams larger than 3 vs. 3, use pinnies.  

· Have full attention of class before speaking

· Get students into activity after the warm-up, don’t have them sit for several minutes

· ALTPE

· Activity, Knowledge, Transition, Waiting, Management, Off Task

· WAM TKO

· FEEDBACK!!!!!!! Did I mention that?  
· Beware unplanned transition or using several when one transition will do.
KIN 303 Peer Teaching Rubric, Names, F&I ________________________________ Sec_____ Score ______
Depart of Kinesiology Observation of Teaching Rubric
***Point values of 1 or ½ are in brackets, NASPE/NCATE Beginning Teacher Standards are in parenthesis

	Criteria
	Proficient (4)
	Developing (3)
	Basic (2)
	Below Basic (0)

	Antic Set

[1/2] (3.1)
	Purpose of lesson, is clearly  communicated and connects to stds/e. content
	
	
	Purpose of the lesson not communicated or does not connect to stds/e. content

	Clarity of Instruc-tions

[1] 

(4.1)
	Teacher provides clear and thorough directions throughout, no S confusion evident, all aspects of activity included
	Teacher provides clear directions most of the time. slightly off or omitting some instructions or information needed 
	Teacher provides clear directions some of the time, some students are confused, demonstrations lead to undesired results
	Teacher directions were not clear and did not use demonstration to clarify.

	Verbal Qualities
[1/2]

(4.1)
	Audible, strong  varied voice; word usage is clear and efficient; no fillers “um,” vocab & cadence are appropriate for grade, proper grammar 
	Appropriate voice, occasional fillers, some varied intonation, generally clear, needs slightly modified vocab, ends with prepositions
	Some difficulty in hearing ST, some confusion or rambling, clarity needs improvement , more use of fillers, words too difficult
	Monotone, too low, frequent fillers, confusing word usage, vocabulary is inappropriate for grade of Ss, grammar/word usage is poor example 

	Know-ledge /Demos

[1] (1.5. 2.1,2.3, 4.2)
	Strong, in-depth knowledge of concepts & skills, answers all questions, confident, excellent/viewable demos with appropriate cues

	Comfortable with knowledge, skills, demos; could be more refined, comments to Ss accurate, too many or few cues or limited visibility
	One or two minor errors in knowledge, skills, demos, feedback, or rules; difficulty breaking down skills or concepts for Ss, inaccurate cues
	Major errors or multiple minor ones, unable to answer Qs, Ss recognize T inability, not up to date, unskilled demo, cues limit learning, can’t see demo

	Learning Activit-ies

[1] 

(3.1, 2, 3)
	Activities aligned with & support objectives, engage Ss in meaningful content; can optimally and effectively foster learning, 
	Activities taught meaningfully allow Ss to improve the desired tactic, some changes could result in more learning
	Activities relate to desired learning but are limited in their potential to foster improvement, lecture or same activity throughout
	Activities loosely related to topic, mostly busy work, unlikely students will improve much

	Sequen-cing
[1/2]

(3.3, 3.5, 3.6)
	Tasks are developmentally appropriate and are sequenced in order of difficulty; leads to connections; allows for variability/differentiation
	Ss generally have the skills/knowledge for each succeeding task, some misalignment, some variability and differentiation
	Tasks are developmentally too easy or too hard for most students, progressions missed, limited adjustments for high & low performers
	Not developmentally appropriate, no logical sequence or progressions, no ability to connect lesson segments; one size fits all approach

	Engage-ment
[1]

(4.2)
	Ss are highly engaged in all learning tasks, waiting and off-task are minimal, activities are of interest to Ss, many opportunities to respond (OTR’s), pace/time is appropriate for learning,
	Ss could be more actively involved through instructional changes; activities are appealing to a majority of the class, slightly excessive waiting, could use more/less time per activity
	Limited use of engaging and interesting activities, frequent lost learning time, Ss disinterested, fewer opportunities to respond and improve, rushed or too slow at points
	Activities mostly drills, boring, waiting and non-learning time are overly abundant, Ss can’t wait for class to end, timing completely off, failed to recognize pace or activity change

	Resour-ces

[1/2]

(3.4, 3.7)
	Resources &/or equipment suitable & safe for lesson, augments learning, fair, maximizes time on task
	Resources not used optimally, better choice available for improved learning, some imbalance
	Resources mostly ineffective, potential safety issue, too few or not designed well
	Unaware how to use resources, not available, unsafe, not equitable in terms of use

	Feedback
[1]

(4.3)
	Mix of general and specific comments relating to objectives; provides info about S strengths & weak-nesses, continuous throughout lesson, praises positive outcomes /behaviors, uses whole class feedback on occasion
	Feedback to students is general but provides some info about their learning strengths and weaknesses, intermittent throughout a lesson, generally negative or neutral feedback, limited whole class feedback or redirects
	Amount and quality of feedback negatively impacts S learning, is limited, unlikely to improve performance, lots of “goods”, occasional feedback, consistently negative, no whole class feedback or redirects 


	Teacher provides directions and “sits back” until next task or incorrect feedback provided, abrasive feedback, incorrect feedback


	
	Proficient (4)
	Developing (3)
	Basic (2)
	Below Basic (0)

	Trans-itions
[1]

(4.5)
	Transitions are purposeful and efficient, seamless; Ss not confused; time not wasted, e  ffective changes in grouping & organization
	Transitions and handling of materials occur smoothly most of the time with little loss of instructional time 
	Transitions are at times disorderly or inefficient, better management of Ss , groupings or materials are needed
	Significant time is lost during transition, disorderly, a mess

	Monitor & Adjust

[1/2] 
(4.4)
	Monitors/modifies lesson as appropriate, highly responsive to S input/ performance; flexible
	Monitoring focuses on task

completion & S engage-ment, some adjustment for time, space, materials.
	Focused simply on Ss being on-task, little attention to progress towards learning
	No adjustments even when they are obviously necessary, follows failing plan; inflexible

	Class Manage-ment

[1]

(4.5)
	Notices and addresses off-task Ss, uses appropriate intervention, minimized disruption, effective routines, consequences applied consistently
	Ss generally on task, some missed or not addressed off-task behavior, a few Ss not engaged or not following rules, routines helpful, consequences OK
	Ss talking often or playing with equipment, somewhat ineffective strategies, little structure to address off-task behavior, routines needs improvement
	Teachers fails to notice or take action, negative classroom, repeated off-task behaviors, ineffective, loss of control, fails to administer consequence

	Class

Environ-ment [1/2] (4.6)
	Classroom interactions are highly respectful , encour-aging & positive, Ss help maintain civility, + rapport
	Interactions reflect general caring and encouragement,  respectful of  differences among Ss, OK rapport 
	Generally appropriate and free from conflict, charac-terized by occasional displays of insensitivity.  
	Negative or inappropriate and characterized by sarcasm, putdowns, or conflict, no rapport w/ Ss

	Teacher Move-ment
[1/2]

(4.5)
	Sees all Ss during the entire lesson, keeps back to wall, moves consistently to all parts of space, moves when necessary
	Sees majority of Ss, occasionally Ss to back of teacher, moves periodically or is slow to move when necessary
	T position frequently puts Ss to back, generally stays in one area (“favorite spot”), does not move/ use proximity when needed
	T often cannot see all Ss, stays in same place throughout class

	Teacher Presence [1/2]

(6.1, 3,4)
	Verbal and non-verbal demeanor demonstrates enthusiasm and eager involvement in the class
	Engaged with Ss but not in an eager or motivating fashion
	Disconnect from students, putting in time/going through motions
	Present but appearing disinterested or impassioned, harsh towards students

	Profess-ionalism
[1/2]

(6.1, 3, 4)
	Appropriate language usage, attire, grooming, and timeliness, appropriate interactions with all Ss
	Slight deviations from desired professionalism
	Relates to S as a friend, lack of seriousness, attire or grooming questionable, slightly untimely
	Flippant language, “who cares” attitude, unshaven or unkempt, late

	Question-ing

[1/2]
	Asks meaningful challenging Qs that elicit a variety of S responses, checks for understanding  (CFU),  involves critical thinking, redirects if Ss are stumped, uses wait time
	Asks questions and CFU but questions slightly too easy or hard, narrow or lower level questions more abundant, could wait a bit longer
	Checks for understanding (CFU), but asks a general question, easy questions, somewhat rhetorical Qs, fails to appropriately redirect after Qs, limited in extending S learning 
	Does not check for understanding during the lesson or simply provides Ss the answer, little wait time employed (answers Qs for Ss)

	Closure
[1/2]
	Addresses and aligned with major concept or skills, involved Ss, higher order Qs
	Take home message could be stronger or more aligned with lesson’s major content or essential content
	Loosely linked or fails to address one or several important aspects of the lesson, questioning is elementary, rushed 
	No purposeful closure was conducted, class ended and students left

	Deductions: -10 lesson does not use the tactical approach, late picking up equipment, late starting, finishes early or late, not returning equipment, using a cell phone, others at discretion of instructor


Total: ______/50 (To convert to 10 points, divide by 5)
COMMENTS:
