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Using the Four Component Behavior Management System

To Promote Reading Focus and Stamina
Introduction:
As a fourth grade push in teacher, I share many responsibilities with the classroom teacher.  One shared responsibility is managing class behavior.  To that end, when I am in Class 406, I struggle.  The classroom teacher does not have a negative consequences chart, displayed or otherwise.  I find it challenging to reward well behaved students or penalize misbehaved students without a positive and negative consequences plan.
One student’s actions in particular, contributed to a less than effective lesson.  He did anything and everything in an effort to avoid independent reading, which proved harmful to him and distracting to others.  He got out of his seat, he had to use the bathroom, he needed to go to the nurse, he found a pencil on the floor, he needed to throw something in the garbage, he needed a tissue, and he would ask if he can help me with anything.  The list continued.  This youngster decoded and comprehended at below grade level.  His reading stamina was low.
This student is a nine year old male.  He is the tallest and heaviest student in the class.  His Individualized Education Plan (IEP) labels him as learning disabled.  According to his social evaluation, he lives with his mother, step-father and sister.  He does not see his biological father, pursuant to a restraining order.  His younger sister is in the fourth grade as well; however she is in a self contained special education classroom.
Problem:
This student was reading below grade level.  In order to move on to fifth grade, this pupil needs to advance about three levels.  Additionally, he needs to pass the English Language Arts state exam in order to prevent holdover status.  The student made every attempt to get through independent reading time without reading.  He constantly got out of his seat, and came up with a plethora of excuses to leave the classroom.  He was not always granted permission to be excused, but his constant questioning helped him achieve his desired goal of doing as little reading as possible.
Goal:
I needed to figure out ways to get this pupil to comply with the independent reading time rules.  His reading stamina and comprehension were suffering greatly at the start of this behavior change assignment.  Furthermore, his constant movement and queries were a distraction to the rest of the class.
Implementation:
After much reflection, I decided to implement the components of a strong behavior management system: setting rules, devising positive and negative consequences and maintaining consistency.  I approached the classroom teacher and received approval to start a personal behavior chart for this student.  Since the situation was serious, I drew up a contract that explained the rules and positive and negative consequences around reading and not reading during independent reading time.  This contract was signed by me, the classroom teacher, the student and his parent.
Each day, the student was held accountable for every minute of independent reading time.  His personal behavior chart lists each day and forty lines after each day.  Each line represents one minute.  The student earned one check mark for every minute he was on task.  If the student was not on task (ex: out of his seat; talking to a neighbor; daydreaming), he received a dash.  If the student accrued more than ten dashes during a given period, he was docked ten minutes of recess, and assigned to read during that time.  This worked well because recess detention is an immediate repercussion.  Lunch and recess occur after Reading Workshop.
Along with negative consequences it is vital to have positive consequences.  To that end, if this student changes his behavior to the point where he read for more than thirty minutes (i.e., has more than thirty check marks) on a daily basis, he receives a trip to my goody box, which houses small prizes such as pencils, scented erasers, stickers, lollipops and the like.  An additional positive consequence I have employed is catching the student being good.  Instead of simply waiting until the end of the period to praise the youngster for improved behavior, I immediately and publicly commented on the great job he was doing reading silently.  Further, when the student looked up from his reading for a natural break, I caught his eye and give him some non-verbal praise such as a smile, a thumbs-up sign or an ok sign.  These signs seemed to be all this pupil needed to put his head back down and continue reading.  
Built into the contract, along with immediate positive and negative consequences, were long term positive and negative consequences.  When writing the contract, I involved the student, and asked for his input on what he valued within the school setting.  Long term positive consequences are earned after five consecutive days of more than thirty check marks per day.  One positive consequence this pupil values is a pizza lunch with me in my room.  Therefore, a long term positive consequence was to be treated to lunch by me.  At this writing, the student has not reached this milestone.  On the other hand, long term negative consequences are earned after five consecutive days of below thirty check marks per day.  Lunch in the principal’s office is an example of a long term negative consequence.  I am pleased to report that visits to the principal’s office have been few.
At one point, when the student was straying from the rules we set forth in his contract, I simply help up and gently waved the bright yellow contract.  This negative non-verbal signal worked nicely, as the student resumed reading.  Another tactic I employed when I noticed the student was getting restless is the post-it note method.  He feels so special when he receives a note from me, regardless of the message.  The notes contain friendly warnings or words of encouragement, such as, “Come on, you can do it!”; “You are at twenty four checks.  Just seven more to go!”; “Remember our contract”; “The goody box misses you.”
Finally, I was consistent with this student.  Sure, sometimes my heart went out to him as he struggled to stay seated and focused.  But, I kept reminding myself that Canter touts consistency, in order for any behavior management tool to be effective.  So, armed with that knowledge, I persevered and remained steadfast in adhering to the contract.
Outcome/Result:
This student has shown improvement.  His reading stamina has definitely improved, which in turn has strengthened his comprehension skills.  He is responding well to the verbal praise, the non-verbal signals, both positive and negative, and loves his trips to the goody box.  He sometimes asks if he can visit the goody box when he has almost thirty checks, such as twenty-nine, but I refuse, because once I lose consistency, the whole program loses its integrity.  
What happened? 
At this juncture, I believe I would implement the four component behavior management program into the management of my classroom.  I found success with this student by setting up individual rules, creating positive and negative consequences, and by being consistent.  This pupil is reading for thirty minutes at least twice a week now, whereas at the start of this behavior change project, he was dawdling for the same period of time.  In addition, now that the behavior issues have lessened, and the student spends more continuous time reading, I am finding that this student is actually enjoying what he is reading.  When I ask him to re-tell particular parts of a text, he does so with enthusiasm instead of dread or protestation noted at the beginning of this behavior change project.
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